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Key terms

Educational terminology varies enormously from ingiin to institution and country to
country.Below are the definitions of some key terms as they are used in this report:

Assessment Gathering evidence about the current levels of capability and
competency of students using valid ¢(fdr-purpose) tasks.

Course Aseries of credHbearing activities leading to an awaiglynonymous
gAGK WLINRAIANI YQ

Evaluation Making judgements of worth about the quality of inputs and outcomes
(including the evidence gathered during assessment).

Learning Ademonstrably positive improvement in the capabilities and

competencies students are expected to demonstrate they have
developed to arequired standard by the end of a program or unit of

study.

Learning The personal, interpersonal and cognitive capaladitas well as the key

outcomes knowledge and skills confirmed as being necessary for effective early
career performance and societal participation.

Quality Htness for purpose/fitness of purpose and performance to an agreed
standard.

Standard Alevel of achievement with clear criteria, indicators and means of
testing.

Strategy Linking relevant, desirable and clear ends to the most feasible means
necessary to achieve them.

Unit ARA&GZONBGS aaSaaSR 02YLRySyd 2% I &idz

Synonymoug A 1 K Wadzo 2S00 Q 2N WY2RdzZ SQ



Executive summary

The focusvorld-wide is increasingly on assuring the quality of the outcomes and

impactof universities and colleges, not justte inputs.There is growing interest in

making sure that graduatesmerge from higher education with the capabilities and

competencies that will equip thento benot onlyWg 2 N] NB | Roat@lsof 2 NJ G 2 R &
Wg 2 N pldB F R2NJ (i BniversitiNPagddeollegdwelp shape the vast

majority of our political and change ldars and create many of the social, cultural,

technical, economic and environmental solutions that ensure we have a sustainable

future. ¢ KSNB Aa Ffaz2 |y AYLRNII ydifthegy@hd LIdzNLI2 -
are the first in their family to attend a wersity or college graduate with a high

quality degree, their life chances are profoundly improvétis Fellowshipas,

therefore, takenthe perspective that it ipointless toassess effectively, efficiently

rigorouslyor reliably, if what we are assessiij2 Sa y Qi O02dzy Gz Aa ANNBfT .
unproductive, has limited benefit or is undesirable.

In giving focus to this issue we are led to look more carefully at exactly how program
level outcomes are determinedrhis involves confirmindhat the graduate capability
framework usedo profile graduates is robusthat the reference points, sources,
criteria, processes and validation evidermmnsulted are comprehensivendthat

who is and should be involved when the desigrdduateoutcomes and standards

are established is carefully considered

The Fellowship has confirmed that, to assure the achievement standards and the

quality of assessmentin the contemporary university, we must start, therefore, by

first confirming the quality (refeance and desirability) afhat is being assssed

before looking ahowwell we are assessing@ NJ SEI YLX S= | &or-O2y FANXA
LJdzNLJ2 & Sa@sessddntitaskie) how reliable and well calibrategtadingis, or

how effectively plagiarismis begrminimised).

A complementaryand equally importantfocus of the Fellowship has beémidentify
what is necessary to build the capacity of those local leaders who are the key
arbiters of whether any desired improvements in this area are effectively erelra
implemented and sustainegipeople in roles likedead of Program, School or
Department, Associate Dean (Learning and Teachiagd Director of Learning and
Teaching. We know from our studiessafccessful leadership in pesécondary and
higher educéon' that, if these players do not effectively engage with and support
all their staff, not just the enthusiastsy embrace and learhow to action a desired
improvement inlearning, teaching or assessmethigre will be no change ipractice
or consequent benefitor students and our nation.

This Fellowshipas sought to addreghe twin challengesdentified aboveg
1. Onthe one hand, ssuring the quality of higher education achievement
standards and their valid assessment on ¢me hand and, on the other,
2. Building the capacity of locéarningprogram leaders antheir teams to
enact this agendg consistently, sustainably and effectively.

The approach to developing and implementing the FeIIowshiE) hag applievd the key o
lessonswvhichhave emergedromover 31 € S NAQ NBaSI NOK | YR SELJS
effective change leadership in higher education



Active engagementf the sector started fronday one of the Fellowship withser

testing and refinementat Western Sydney Universiof a pilot institutional capacity

building strategyp 8 SR 2y (0KS CSff2¢aKALIQAE 202SOGA GBS
The Fellowship evaluator sat in on this pilot. This feiswed bytestingthe refined

model with overseas partnerand Fellowship referece group membergo identify

further enhancements. Theworkshops based othe finalisedusercentred design

were held in every Australian state and territomyth A/Deans (L&T), Directors of

Learning and Teachirapd Program Directors from all interestediversities and

private higher education providers: KS g2 NJ) 4 K2 LJa Q DavdiGphgy £ f G KSYS
YR daaSaaAiy3a 3INI Rdz {&ndthey KR2edB NdBrs. Wg2N] NBI R
Parallel events were deliveradternationallywith a view to benchmarkingrhe

workshops have generated a large number of requests {delever them at

individual colleges and universities within and beyond Australia.

The key findings anguidelinesfor action that have emerged from the Fellowship
have identifiedthe importance of

1. Confirmng there is shared understanding of key terms
2. Givingincreased focus to assuring the fithesfgurpose of what is being
assessednd to the development of work readylusgraduates.
Fligping the curriculum not just the classroam
Validatingprogram level outcomes more carefully
AssesBigless but assess better
Applying the key lessons on effective change management for this area
including the effective strategies identified during the Fellowship on:
a. How to engage all staff not just the dmisiasts with desired changes in
this area.
b. How to ensure institutional systems & culture are in alignment with and
support the change agenda.
c. How to negotiate externally driven change challenges successfully.
d. Effective local change leadership.
e. Effective gproaches to networked learning

o0k w

Thesekeyoutcomesandlessonshavebeenshowcasedt a wide rangeof national
and international conferencesanda co-createdgood practicewebsitewhich gives
accesgo them ¢ FLIPCurri¢flipcurric.edu.al ¢ hasbeenfieldtested, refined and
populatedduring this process.

In total, some3700learning andteachingleadersfrom 154 collegesanduniversities
participatedin 65 workshopsand 21 keynote addressesvithin and beyond Australia
Chapter5 of the FellowshipReportprovidesevidenceagainstarangeof indicators
verified by its evaluatorthat its impacthasbeen both extensiveand positive.

TheFellowshiphasproduced:

1. A summary repud.

2. A testedcapacitybuildingmethodology for replication both within and beyond
Australia


http://www.flipcurric.edu.au/

3. A usertestedand cacreatedlearning systemvhich is comprised ad set of
workshop slides and guidelingésr their use; andan online interactive
LINJ O { A duitlefoy foydinteams and their leade(SLIPCurric

4. An internationally validated framework fdrigher education institutions to
confirm the validity of their achievement standards apmbven way®f assessing
them in different fields of education.

5. A clear profile of the key areas of focus, performance indicators and capabilities
necessary for effective change leadership and implementation in this area with
particularemphasion the roles of Program leaderA/Dean (L&Tand Director
(L&T)benchmarkel againstthe earlier ALTC/OLT Learning Leé&liledings.

6. An identified set of core dilemmas and challenges that local leaders this
area andpracticalsuggestions from experienceddarning and teachinteaders on
how they can be most productivelyddressed.

7. A tested set of policy guidelines for embedding the outcomes of this and earlier
OLT fellowships and projects into core quality assurance proces seféefctive
assessmerand leaming desighy ! dza GNJ f Al Q& | YAOGSNARAAGASA @

8. A sharper set of intertional support and informatiossharing networks for the
area.

9. Aset of key publicatiorns

In order to sustain the impact of the capachwilding initiatives undertaken during
this Fellowship it is recommended that:

1. The proposed Education Services#alia (ESA) peer review of assessment web
622t 0SS FTAYItAASR | flRRClrigyideSR (2 (GKS CSf € :
2. Higher education institutions review their current Learning and Teaching
leadership selection, professional development and promotion processes t
confirm they are addressing the top ranking capabilittemntified in earlier
national and international research amedorsed during the Fellowship
3.1 WySaidSRQ f SI RSNHKA LIhighérédiicstign pooBderQai G+ o f A & |
support linked and leveraged action on the achievement standagdshda.
4. The wide range of existing networks focused on this area be linked and
leveraged.
5. More systematic use be made sficcessful early career graduate studies
confirm and validate the relevance of progrdevel outcomes and to identify
case studies for use in reaforld dilemmabased learning and assessment.
6. Each higher education institution seeks to align incentives, accountabilities,
policies, procedures and systerto more directly track and support the
sustained implementation of the action agenda identified in Chapter Three.
7. Thepolicy and procedural initiativeislentified in Chapter Five be considered to
Syadz2NB GKI ( findings a@ eribbdéledl anto Msip@ctice.
8. Asessional staff capabijiframework is developed for this area thacludes
AYOGAGAY3T addz00S&aafdAt  SELISNASYOSR aSaairzyl
new sessional staff on how best manage assessineheir aredl.
¢CKS WY{Se AyardaKiaQ RA&AOdzaA&AZ2Y LI LISN) 6KAOK
recurring key issues raised during the Fellowship workshops can be used to provide
key local and senior leaders with the underpinning rationale for these
recommendations.This is available for downloddm the flipcurric.edu.au site.
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Chapter 1: Context andofcus

The starting point for any discussion of the quality of higher education is the quality and relevance
of its purposes. Assessing the quality of higher education according to the extent to which it
achieves its purposesi.e. assessing its fitneser purpose without assessing fithes§purpose-
equates quality with efficiency and is therefore of limited value.

Stephenson, .{1992:p 2)!

Building on the extensive work already undertaken in this area

Many earlierOffice for Learning and Teachin@L() and Australian Learning and
Teaching Council (AQT projects have concentrated predominantly orhow
assessment might best benapped, used and deliveredto foster effective
assessment of and for learningrhat is, they are mainly concerned with the
proces®s of assessment and its support.

Increasedattention is now needed to assurthe fitnessof purpose of what is being
assessed

However, less work has been undertaken to explore whether the outcomes set
down for university learning and assessment are, ha first place,demonstrably
relevant and desirableThis entaildeterminingwhat assessment in different fields

of education should be giving foctsin the context of the rapidly changing needs of
the 21st century and whose voice and whateferencepoints should be given
most/least attention when seeking to ensure that the capabilities and competencies
to be developed by our students are what is needed for productive professional
performance and societal participation in the new, highlyatité, digitally disrupted
global context.

Looking more closely at the fithes§purpose of assessmerand at what exactly

our higher education students are achieving that is of value from their higher

education studieshas periodically been given engubis over the past 30 yeals.

the 1980s for examplethe influential US higher educator Ernest Bogbserved

that:
(Learning X GSOKyY A Ol fkind, ledvésfopen & Jentialkliesti 6nd: Ediutation for what
purpose? Competence to what end? &time in life when values should be shaped and personal
priorities sharply probed, what a tragedy it would be if the most deeply felt issues, the most

haunting questions, the most creative moments were pushed to tivegles of our institutionalife.
Boyer (1987p 283

A decade later David Boud]emdingfigure in Australian higher education learning,

teaching and assessment, observed
X I NBYSRe& F2N) 46KS ONHzRS AyaidNHzySyidltAray 6KAOK KI &
educationand whichfor&A YS R2YA Yyl G§SR RAaOdzaaizya 2F 02YLISGSyO
consideration to the most important question of all: what sort of learning do we need to promote

in higher education to equip us for the future?
Boud D.,as citedn Stephenson & Yorke (1998vpi)

Assuring the quality of the outcomes of higher education tredachievements of
our graduates has recently seen a resurge of interest as governmentsorld-wide
focusincreasingly orconfirming that their massive investments in the sector over
the past three decades and the opening up of access to tertiary studies are

11



RSt AGSNAyY3I WYgh donelt whekeNdery'i3 gr@vinqdiversity in

participation in higher education, in what is studiédw it is learnt and assessed,

and in when, where and why this takes place it has been observeddh¥t: & G dzRSy
learning outcomes might come to provide the ultimate test and safeguard for

a 0 |y RIanM&sa093).

Asaresultofi KS ! y A (i P&ade bf Educhtypi fOr Sustainable Development
200514 there has been increased interest across member nattorsonfirm that
graduates have developed thosapabilitiesthat are central to assurinthe social,
cultural, economic and environmental sustainability of our world.

The Higher Education Standards Framework (Commonwealth of Australia, 2015,
Section 1.4) giveemphasis not only tassuring the standard and qualitf the
inputs to higher education (curriculum, teaching, support, facilities, governance and
administration) but also to the quality and focus of its outcomes and its impact, in
particular to the quality of graduates, and to the validity and reliabilitytleeir
assessment.

In the UK, the Quality Assurance Age(@pA) in Part A, Section.®of its 2014
Quality Code For Higher Educatmmes similar emphasishen it says# is the
setting and assessment of the outcomes of learning that is important, rather than
the nature of any component element of stUd@AA,p 32).

Numerous othercommentators from around the world providedditional

arguments forgiving greater focus to assuring the fithess of purpose of our higher
education programstheir achievement standardsnd the capabilities being
developed in graduated.

Need for capacitybuilding on change management

Valuable workhas beencompleted onwhat should change in our higher education
learning programsHowevey there has been much ledecus on specifically building
the collectivecapacity ofilearningprogramteams and their leadersso they cartake
these Yood ideafland actuallyensure they are put into practice consistently,
effectively and with demonstrable benefit for students.

The focusand objectivesof the senior fellowship
This Fellowshipas soughto addresghe twin challengesdentified aboveg
1. On the one hand, ssuring thequality of higher education achievement
standards and their valid assessment on the one hand, on the other,
2. Building the capacity of locéarningprogram leaders antheir teams to
enact this agendg consistently, sustainably and effectively.

In doing this it has given specific attention to:

1 Linking, leveragingnd building orthe extensivework already underway and
onthe outcomes of earlieALTC/OLT projec(SeeReferences).

1 Highlighting the importance of ensuring that progrdevel outcomes ad
achievement standardare much more carefully formulated, considered and
validated- that they are demonstrablyelevant, desirable, feasibknd
comprehensively considered.

12
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Confirmingthat this can best be achievday adopting a process of evidenee
basedpeer reviewsimilar to that used to assure the quality of research. In
this approacheach learningprogram team takes into account data from a
wide range ofweighted reference points andsesa comprehensive graduate
and professional capability and competency framewwgidated inearlier
studies of successful graduates in nine professtorgather and
accommodate the results

Building thecapabilityof both universities and private higher echtion
providersto address this agenda

Applying the key lessons from research and practical experience on effective
change management and leadershighigher education to the design and
delivery of theFellowship

Developing an online, searchable piiiohers(guideandselfmanaged
learning systenusing a proven approach to @weation and usecentred
design.

Locating theFellowship firmly within an overall quality and standards
framework for learning and teaching in higher educat{8cott, 2013:

p 280-82).

13



Chapter 2: Approach & key succesgfors

Application of key lessons oeffective change managemenand capacity building
Theapproachusedto designanddeliverthe SeniorFellowshiphasapplied30& S I NA& Q

experiencein changdeadershipand capacitybuildingin highereducation(Fullan
and Scott,2009)

Activeengagemenbf the sectorstarted from dayone of the Fellowshipwith user
testingandrefinement at WesternSydneyUniversityof a pilot institutional capacity
building strategybasedonthe C S { 2 djektiesd@dproposeddeliverables.
TheFellowshipevaluatorsatin on this pilot. Thiswasfollowed by testingthe refined
model with overseagartners and Fellowshipreferencegroup membersto identify
further enhancementsThenworkshopsbasedon the finalised, usercentred design
were heldin every Australianstateandterritory with ProgramLeadersAssociated
DeangLearningand Teachingand Directorsof L&Tfrom all interesteduniversities
and private highereducationproviders.Paralleleventswere delivered
internationallywith a viewto benchmarking Theworkshopsgeneratedalarge
number of requeststo re-deliverthem at individualcollegesanduniversitieswithin
andbeyond Australia.

Thekeyoutcomesandlessonsongood practiceand effectivechangemanagement
andleadershipgeneratedin the workshopswere showcasedt a wide rangeof
nationaland international conferencesanda co-created good practicewebsite
whichgivesaccesgo the outcomesc¢ FLIPCurric wasfield tested, refined and
populatedduring this process(flipcurric.edu.au.

In total, some3700learning andteachingleadersfrom 154 collegesanduniversities
participatedin 46 workshopsand 21 keynote addressesvithin and beyond Australia

Theworkshopgoveralltheme wasDevelopingand assessinggraduateswho are
Wg 2rédllyLJ dzi ey lasted3-4 hours. Emphasiswason the following areas
andeachworkshopexploredsucessfulapproachego addressinghem:

1 Why bother givingfocusto assuringhe quality of achievementstandards
andassessment?

1 Where the Fellowshigfits into an overallquality and standardsframework for
learningandteachingin highereducation(Scott,2013:280-82).

1 Ensuringhat we are speakinga common language; the importance of
clarifyingkeyterms.

 TheSixKeysto WF f AtHelcdNINE O dat juih@ classroom.

1 Validatingprogramlevel learningoutcomesby usinga proven professional
capabilityframework, evidencebasedpeer reviewand multiple weighted
referencepoints.

1 Whatdoesdevelopinggraduateswho are work readypluslook likein
practice?

T Identifyingthe keyindicatorsof a¥ L2 ¢ SabEsihefiask,testingthese
indicatorsagainstexamplegprovided by participantsand, from this,
producinga typology andsearchablelatabase.

1 Keyimplementation challengego be faced in addressinghe actionagenda

14
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developedduring the Fellowshipand how thesemight bestbe handled,given
what we know about effectivechangemanagementandleadershipn higher
education

1 Thekeycapabilitiesof the effectivelocalchangeleaderand optimum forms
of support.

Theslidesusedin eachof the workshops andwhichwere the basisfor the keynote
addressesandinterviewswith keyleaders canbe downloaded alongwith avideo
underthe Ww S & 2 lizfiod dhah@FellowshipNebsite(flipcurric.edu.au).

Key success factors& strategies

TKS 1Seé tSaazya FTNRBY on &@SIFENBRQ NBaSI NOK
change implementation in higheducationwhich were reviewed during the
workshops(Fullan and Scott, 2009) are summarised beldhese lessons wer@so

applied during the Fellowship to optimise its successful implementation

Key lessons on effective change implementation in higher education

1. Givemore focus to engaging with staff than to disseminating information;

2. Give particular attention to engaging the disengaged;

3. When engaging with staff firsisten(with a case for change and options
known to work elsewhere)ink together what most people feour; then
leveragewhat you find by commissioning a subgroupnafre advanced staff
to try out the preferred solution under controlled conditions. Finally, when a
workable solution is developed ydaadq scale up this version using the team
which developd it as peer coaches.

4. wSYSYOSN) GKIFIG GKSNBE A& | LINRTF2dzyR RAFTFSN

0S502YAyYy3 RAFTFSNBY(GO FyR WLINRIANBaAaAQ ol
improvement on what went before).

5. Recognise that change idemrningandunleaning process for all concerned. It
IS not an event;

6. Learn by doing; start small, learn what works under controlled conditipns
then build on your successes as you scale up;

7. Foster networked learning & shared solutions around a common quality
framework;

8. Ensure policies, procedures, leadership structures, accountabilities, staff
development, resourcing and incentives are brought into alignment to support
the change;

9. al 1S adaNB YSSiGAy3aa FyR LINRPOSaaSa

02

STF

I NE
GKIF G (KSeN2RIY®I yR GAYS F2NJ adlkFF G2 AYLH

10. Give focus to achieving consensus around the data not simply around the
table;

11.0 &S | LINR2OSaa 2 TxwheeliaSBaNBuRbeSof @idriteSareS y i Q
agreed then pursued in the ways thatdt fit local circumstances;

120 4SS Wy SAGSR Wit SIRSNAKAL) AskociatiN@as®a & ¢ KSNB

Heads of Program work with a centiglader like a PVC or DVC (L&T) to

adzZLILR2 NI SFOK 20KSNJ Ay GKS LIN2OS&aa 2F wald

15
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Chapter 3: Keyindings & areas for action

A gualitative analysis of the 220 pages of feedback gathiecad participantsat the
end of theFellowship workshops, keynotes and interviews on the most significant
aspect of what had been explored during these events hastiftked the following

key areas for action:

Confirmthere is shared understanding of key terms

There is a need to develop an agreain Englis&et of definitions for key terms
otherwiseprogram teams and leaders may find themselves talking at goagsoses.
The following terms and preliminary definitiofimdicative only)were discussed
during theFellowship workshops:

1 Standardc a level of achievement with clear criteria, indicators and means of
testing.

1 Quality¢ fitness for purposef/fitness of purpose and performance to an agreed
standard.

1 Learningg a demonstrably positive improvement in the capabilities and
competencies stuents are expected to demonstrate they have developed to a
required standard by the end of a program or unit of study.

1 Learning outcomes the personal, interpersonal and cognitive capabilities as
well as the key knowledge and skills confirmed as beingswary for effective
early career performance and societal participation.

1 Assessment gathering evidence about the current levels of capability and
competency of students using valid {fdr-purpose) tasks.

i Strategyc linking relevant, desirable and cleands to the most feasible means
necessary to achieve them.

1 Evaluationg making judgements of worth about the quality of inputs and
outcomes (including the evidence gathered during assessment).

Increasedfocuson assuring the fithesof purpose of what is being assessed

In recognitionthat assessment is the key to assuring achievement standards and that
it drives learningparticipants in theFellowship recommendncreasedttention be

given to assurintghe fitnessof purpose of what i9eing assessed not just its fitness
forpurpose ¢ KS Wl O0SaaAy3d GKS aiddzRSyid @24 0SQ
powerful motivator for engaged learning and retentionsisidentrecognitionthat

program level outcomes are demonstrably relevémtheir future. Deciding what is
WNBt SOyl I'yYyR RS&AANIOGESQ Ay@2t @Sa ot dzS
In concentrating orthis issue we aréed, as already notedp look more carefully at
exactlyhow progran level outcomes are determinedt the robustness of the

gradwate capability framework being used to profile the learning outconweisat

reference points, sources, criteria, processes and validation evidence are considered
in this processand at who is and should be involved when the desired outcomes for
the graduaes of each degree are established

16
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This, in turn, requires program development and review teams to take much more
carefulaccount of the transdisciplinary and volatile nature of the world graduates
now enter asthey determine program level outcomes and how they will be assessed.

Flip the curriculum not just the classroom

¢KS AYLRNIIFIYOS 2F WFEALILAYIQ y2was2dzad GKS
repeatedly endorsed bigellowship participants. This invasstarting with carefully

validating the program level outcomes and capabilities graduates are to devedop

with content or individual units of studyOnly after this is done, say patrticipants,

should program develament and review teams confiritihe unts of study that

make up the program map onto and are scaffolded towards achieving program level
outcomes

Having done this, they proceed to confirm that the way each unit of study is to be

assessed is valid, how assessment tasks will be graded isariddhat those who

gAftf R2 0GKS YINJAY3 KIFI@BS WYOIFLftAONI SRQ K2g
It is only after the completion dhis work that the most engagintéearning methods

and resources would be built into each unit of studyenablestudentsto perform

as successfully as they are capable on assessment.

The Fellowshighas confirmed therefore, that, to assurghe achievement standards

and the quality of assessment in the contemporary university, it is best to start by

confirming the quality (relevance and desirabilityvdiat is being assessdukfore

looking at how rigorously and reliably students are being asssgasd how best to

foster their learning.

¢ KAA y2iMa/yad AKSYRXIINNA Odosaydlignedith prgviduis ySégd L
work2y Wol Ol 6+ NR Y LILA ghadys W Oioyt Q1 NalzENIRA 2RSS al Af Ay
Aspects of the approach hawadso been carefully explored in earlier OLT projects
includinginw2 Y& [l ga2yQa o6unmp0 h[ ¢ LINR2SO0 2y O
learningandin the work on graduate outcomes by Barrteughes, Crisp & Bennison

(2012)

BoxOneA RSy (1 A $iAKEs® @i B S F & Aricilluin distus SeftiBing ez
Fellowship. Thea-LIPCurriGuide(flipcurric.edu.aq, which brings together the

practical outcomes of the Fellowshipyes detailed practical advice on how best to
addresseach ky and provides a wide range of exemplars and resources to support
this work.
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http://flipcurric.edu.au/

BoxOne
TheSix Keyso flipping the curriculum and assuring the quality of higher education
achievement standard and assessment

al 1Ay 3 &adz2NB ¢ Si(ekide@rébasied Slevahtybertima®ed, situation
specific, peerconfirmed):

1. Program level outcomesc¢ relevant, desirable, feasible, cdej
comprehensively considered against multiple reference points and situ
into the professional and graduate capability frameworidppendix 3.

D
2. Mappingq confirmation that althe program level outcomes atgeing picked
up in units of study in a scaffolded way

D

3. Assessment tasksare demonstrably fit-for-purpose (valid) and address
the mapped learning outcomes for each unit.

D
4. Grading;an agreed, operational picture of what indicators will be used to
allocate different grade levelpreferably with exemplars.

D
5. Calibratiorgpeer agreed processes for reliably applying the indicators for
allocatingdifferent grade level§'.

D
6. Learning design and resouregBt-for-purpose learning design, learning
resources, with an aligned student support system & capable staff availg
to deliverit.

Validate program level outcomes more carefully

Whenvalidating program level outcomethe needto use evidencédased peer

reviewof a wide range of relevambputs and reference points guided by a

comprehensive professional and graduate capability framework was repeatedly

endorsedas a key area for improvement if the achievement standards &f 21

century higher education programs are to be ensurébe strateg of using

evidencebased peer review was seen as mirroring the process used to assure the

quality of research. It was also seen as an important way to assure key stakeholders

GKFG FOKAS@SYSyG aidl yRIFENRA | NBsizéfsh ¥ BQY | Ay
approach or the standardaion that could emerge if a single graduate exit test were

to be introduced to confirm the comparative quality of graduates across the sector.

Aclear distinction was, therefore, madetweenWId&NsR y 3 a il yRIF NRAQ | YR
W andardid G A 2y Q@

Use multiple reference points to validate program level outcomes

This involves each program developmemtreview team considering all the
reference pointdisted below, along with any additional onesnd specifically
deciding on the relative importance/weighting to be given to each. It also involves
ensuring that a comprehensive, validated professional and graduate capability
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framework (Diagram One) is used when gatherifigrmation from each of thei
priority reference pointsand sources

Potentially relevant reference points for validating program level outcomes

1.
2.
3.

oo

10.

11.

12.
13.
14.
15.
16.
17.
18.
19.

This

National Qualifications Framework or equivalent;

¢CKS | YADOSNAEAGEQA YA&AAaAA2Y 9 Ada 3INYRdz GS
Learning outcome standards like thodetermined by ALTC discipligeoups,

UK subject benchmarks, the UK Quality Code and the Australiaeraitiing

and Teachingt&ndards;

Suggested program level outcomes from the Assessment of HE Learning
Outcomes projet, from US bodies like the Western Association of Schools &
Colleges, the US National Institution for Learning Outcomes Assessment, the
UN Decade of Education for Sustainable Development, the Business Council of
Australia etc;

The learning outcomes for acses of the same name in other places;

The requirements for posgraduate study in the discipline/profession
concerned,

External professional accreditation standards and requirements (when
applicable);

Results fromnter-institutional benchmarking angdeer review;

The workready pluscapabilities highlighted in the Fellowship, including
graduates being sustainability literate, inventive, change implementation savvy
and having come to a considered position on the tacit assumptions driving the
215t century agenda;

I OF RSYA O SELISNILAQ linglukingie@rstindional peed I Y A y Lidzi
review and moderation;

The key capabilities and future trends identified by successful early career
graduates, alumni and entrepreneurs;

The capabilities sought in job @&etitisements;

Employer feedback; input from External Course Advisory Committees;

The results of School/Department Reviews;

Government policy and funding incentives;

What peak industry, social and scientific bodies are calling for;

Regional development miities and opportunities;

What parents, prospective students amdhers say they want;

Plus?

use of multiple, external reference poititse those aboveo validate program

level austcomes is a requirement in URuality Codefor Higher Educatior?016:
Part B1: Indicator 5pl12-13).

Therelevance and ease of use of this suiteaference points was beta tested
during the Fellowship workshops and found to be both workable and helpful by
teams of participantérom more than 30 differenfields of educatiorf'.

Use a comprehensive and valid professional and graduate capability framework
when seeking to assure the fithesd purpose of program level outcomes

The need to use such a framework was consistently acknowledgexg the
Fellowshipalongwith showing where its use fits into the bigger picture of assuring
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learning and teaching quality and standards in higher educgtmott, 2013:

p 280-82). A framework that meets this nedahas been developed from studies of
successful early career graates in nine professionsver the past decade
(seeReferences). Its validity, clarity and relevamees tested and endorseduring
the Fellowship workshops.

This framework is summarised in Diagram Oneefactor analysedapability

subscalesn the personal dimension includgelf- awareness and regulation

Decisivenesand Commitment in the interpersonal dimensiornfluencingand

Empathisingand in the cognitive dimensioriagnosis Srategy and Hexibility and
responsivenessompetencies arboth generic {fansferable skills and knowledge

and skil) androle or discipline specifi¢zurther detail is provided iAppendix Threg

including the distinction betwee O LI 6 Af A8 Q YR WO2YLISGSYyOS«

Importantly, allresearch to date using this fram@aN) O2y FANXAa (K G 2y S
is most tested when the unexpected happens, things go awry omanticipated

opportunity arises, not when things are running routinely. The findings also highlight

the central importance of personal, interpersonal aradjnitive capabilities, with the

possession of key skills and knowledge (competence) being necessary but not

sufficient for effective practice.

Diagram One

WESTERN SYDNEY
UNIVERSITY

W
Professional capability framework

Capability

Interpersonal Cognitive
Capabilities Capabilities

Role-specific Competence
Competencies

When seeking to assure the quality of the outcomes of each higher education
program, itis recommended that consideratibe given to althe dimensions and
subscalesdentifiedabove and to the validated items Appendix Threg¢hat make
them up. Thiwill help ensure that our graduates not only have the competencies
(skills and knowledge) necessary for them to be work ready for today but also the
personal, interpersonal and cognitive capabilities necessary for them to be work
readyplusfor tomorrow. Furthermore, it will help ensure thabur university
graduatesemergewith capabilities that ar@ot only of demonstrable value for
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themselvesindividually o dzii  f a2 F2NJ GKS yI A2y Qa 7Tdzi dz2NB
economic and environmental sustainability.

Emphasise the development of graduates who are work reguliys

&2 NBAKIFLIS | O0ldAz2y Ay (GKS FdzidzNB @2dz Ydza i NBEAKI LIS GK
Doug Parkin (2014)

There was particular interest throughout the Fellowship in the notiowlenfeloping

graduates who are not only work ready for today but who are also work ready

T2NJ 02Y2NNR ¢3S LIS2LX S ¢gK2 | NBZ dsaellas2 YS LI NI

WO I NB S and élfchlliRénteepreneurial. This, they say, is because in@snus

that we need professionals who not only possess the relevant skills and knowledge

(competencies) but also the capabilities identifiedNppendix Threé¢hat enable

them to effectively manage themselves, work productively with others and diagnose

what is happening and shape uniquely suitable responses when they ingvitabl

encounter unexpected eventsimes when things go awry or unpredicted

opportunities arise

CAdINI KSN¥Y2NBZ dzyAGSNEAGASE FyR 02fftS3Sa R2y
iKS8& LINPRdzOS 2dzNJ FdzidzZNBE € S RSNA o0GKS @I ai
and policy makers have been to a university). They also develop people who create

their own enterprises and help invent the new sources of income we need for

SO2y2YAO adzaialrAyloAfAGe a 2ftR NBOSydzsS 4&2dz
reshapes our business models and how people wBrkiilarly, miversity graduates

play a centralale in developing the breakthroughs necessary to manage

environmental sustainability and the solutions necessary to ensure social and

cultural sustainability anddrmonious societies. Therefgrén seeking to produce

graduates who are work reagyus our universities need to ensure they are not only

job ready and skilled for today but are in addition:

1 sustainability literate (socially, culturally, economically and environmentally);
1 change implementation savvy (able to engageductively a wide variety of
people with necessary change and help them to deliver it);
1 inventive and creative (able to create and test out inrtbx@ social, cultural,
economic, technicadr environmental solutions; and are clear on what
O2yOSLJia tA1S WSixKentdl);f SYINBLINBYSdzNA | £ A :
1 clearon their, personal, considered position on the tacit assumptions driving
the 25tOSy (dzN®E | A SY R 6l aadzYLliaAzya fA1S w3
WOo2yadzYLIiA2Yy Aa KFLLAYSaaQT wL/™M A& (GKS

To summariseWheng S (I £ { [ 062dzi o6SAy3a Wg2N)] NBFIReQ |
competencies (generic and job specific skills and knowlegdevant to today But

gKSYy ¢S GFft 1 | 02phk 0SS yFINBY 42N | ANBT Reo 2dzi OF
only today but fotomorrow ¢ capabilities like the ability to manage the unexpected,
NEYFAY OFfY | YR (eadwbdtis ied8ly gbingomniidalghetiicy G2 W
challenging situatioand matchthe most relevant, feasible and appropriate
respons&l¥ingchange implenentation savvy, inventive, sustainability responsive,

ableto leamT N2Y SELISNASYOS yR (2 2LISNIGS 6AGK |
ethical position on the tacit assumptions driving the2Entury agenda. It is in this

waythat we can assure the quéal of our future leaders, inventors and
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entrepreneurs as well as the resilience and adaptability of our workemgortantly,

in coming to their own considered, articulated and justified position on the tacit
assumptions driving the 2icentury agenda, ar future leaders will be able to
articulate the value positigfs)they will be drawing upon when they have to take a
hard decisioit'. TheEducation Plus/hite paper(Fullan and Scott, 2014) explores
the idea of developingwork readyplusgraduates in greater detail.

Develop creative, ethically entrepreneurial graduates

The creativityentrepreneurship dimension of beingork readypluswasexplored in
considerable detail in the Fellowship workshapsd meetings It was highlighted in
the opening keynote address by Jo Riaethe 2016 Universities Australia
Conference (Alexander, 20183 well asn key reports from bodies like CSHRO
22N] AaK2L) LI NOAOALI yGa SYLKEFaAaSR KFdG GKAA
sources of income to repladbe shortfall that has resulteffom the fading of the

NB & 2 dzND Dy féstering iBngvations ilil- enabled areas or making money out
of wasteby buildinginnovations n the Blue Economyasdiscussedby Guther Pauli in
the book of the same nam@Pauli, G, 2010)It also involves developing graduates
capable of being socially entrepreneuriduture leaders and professionals who can
help us shape and implement the solutions necessary to address the increasingly
significant challenges of social and cultural susdaility.

In the US national groups like EDUCAUSE are advocating a shift from students being
seen as the consumed higher education tdostering and assessing their creativity
and inventivenesg¢Johnson Adams Becker, Estrada and Freepi20i4)

Importantly, a range of those interviewed during the Fellowship emphasised the
close links between emotional intelligence, the top rating personal and interpersonal
OF LI o6AfAGASAY 0SAYy3I WYAYRTdAdA Q YR GKS | oAf

International Journals like théounal of Asia Entrepreneurship and Sustainability
(see Rushworth, 2013 for an indicative article) and the Entrepreneurship Centres
coursed YR WY | $athaieldmadg@diiruniversities across the world in the
past decade are part of this treHd

Promote the role of higher education in deliveringvention not just training

We have ample evidence that higher education and the academics it produces play a
centralrole in driving national innovation and invention and, through this, social,
cultural, economic and environmental sustainability. In Australia, for examgiasit
beengraduatesbased atCSIRQ@r in our universitiesvho have produced dozens of
internationally significant inventions ranging frowliFi gene shearsaandthe

polymer banknoteto the photovoltaic cellsolar hot water, thecochlear implant the

2 minute AIDS tesand the vaccine for cervical canter

Similar patterns can be seen in other ctiigs®. These higher education inventions

have generated significant social and economic benefits.example,the MIT

Entrepreneurship Development ProgreiMIT, 2015Yyeports:
alL¢ SYGNBLINSy SdzNE'tf 6 NERSA (1 RO2F2MBEROEAMKOX onZIHAN
4.6 millionpeop S SYLIX 28 SRX mwihafiiidlrebewadh G NRKf f A2
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http://www.michaelfullan.ca/wp-content/uploads/2014/09/Education-Plus-A-Whitepaper-July-2014-1.pdf
http://www.theaustralian.com.au/higher-education/opinion/graduate-outcomes-and-research-are-key-to-furthering-innovation/news-story/9143133c4ceaf993bcfdb7b802722221
http://www.theblueeconomy.org/
http://www.theblueeconomy.org/the-book.html
http://executive.mit.edu/openenrollment/program/entrepreneurship_development_program/#.VGYIdE2BEeE?utm_medium=social&utm_source=sbenews&utm_campaign=14_nov&utm_content=edp
http://executive.mit.edu/openenrollment/program/entrepreneurship_development_program/#.VGYIdE2BEeE?utm_medium=social&utm_source=sbenews&utm_campaign=14_nov&utm_content=edp

Allthe researchers behind these innovations became interested in their field of
exploration, invention and creation in large part as a result of inspirational teachers
andtheir experiencesot justduringtheir postgraduate but initially during their
undergraduatestudies Because othis, anumber of Fellowshipparticipantshave
arguedthat we need to position more explicitly this critically important function of
undergraduateteaching and learning at the centre of program lesgicomes and
FaaSaaySydz IyR G2 YIFI1S OtSIFNIK2g Al RANBO
agenda and its pursuit of economic, social, cultural and environmental
sustainabilityXi.

As Universities Australia noted in its 17 November 20&86iarelease whe
congratulating Bill Ferris AC on his appointment as Chair of Innovation Australia:

dUniversities are major contributors to Australia's innovation ageraaa source of
ground breaking innovation through research and as educators of the next genesadfon
innovatorsé

Develop graduates who are change implementation savvy

As the data inAppendix Threendicate implementation savvy graduatese

WY A y*RiFhduk &n explicit and considered historical, etharad philosophical
perspective andhave transparent and considere@dlues. Thewre authentic, can
engage the disengaged, can work in partnership with multiple grauyas
productively with diversity. Thegan listen)ink and leverage in that order; they
have visioncan articulate newdeas succinctly and in plain English, and can shape
the best way to action a desired change in partnership with those intended to
benefit, and then ensure it ismplemented effectively.

Of particular interest to participants in the Fellowshipriighopshas been the role

whichWa N} 6§STIAO0 ASNBYRALAGEQ LX I &&a Ay F2&0SNX
adaptation,resiliencejmplementationand opportunities for inventionlf

practitioners have high levels of personal and interpersonal capabilidybanome

well regarded and respected in the relevant network®r givirg not just receiving

support- colleagues think of thenwhen new opportunities arise and alert them to

initiatives and opportunities of which they may not otherwise be aware. Being

WEN) §SIA0Q A& FAIdNAY3IA 2dzi 6KAOK BF (GUKSAS 7
pass. Itis in this way thdiigh levels of emotional intelligence and a commitment to

reciprocity are critical to achieving the full benefits of networked learning. In the

past couple of years a number of writers and researchers have noted the importance

of positive, reciprocal workplace relationships in achieving effective organisational

changemplementation, adaptation and resilient.

Assess less but assess better

Y assessment continuds focus largely on knowledge acquisition and understanding, and less on the

capacity to find things out and use the knowledge in context, then it will steer tutors and students

Fgl @& FNBY fSENYAY3I F2N SYGAAKE AKISA S X AlYRa $2 &z Ry K NI
efforts to design integrative and creative assessmentthat is more able to determine authentic

I OKA SO SHHES @Rl Q 12)

There is considerable evidence that graduates learn about and are best assessed on

the key capabilities identified iAppendix Threg¢hrough the use of strategies which

are integrated, transdisciplinary, dilemnat@sed and drawn from daily practice.

23



These can be instances actually confronted when on a practicum placement or
simulationsof them andthey work best if the student uses the key capabilities and
competencies identified by the successful early career graduates who have gone
before them in their field of study as a diagnostic framework for focused reflection.

CKAA Y2aAREYyax O WWiggims 23 YSaygsesament whicis
experiential, integrated anttansdisiplinanhas been emphasised by ange of
scholars since the 1930%.

And, as Alan Tougf¢ugh,1979 Tough and Donagh005) has reminded us from
hisNBa Sk NOK 2y GKS FRdZ 6aQ fSFENYyAy3a LINRe ¥
F2N) 4adzOK € SFENYyAy3I Aad KIFI@Ay3a | 00Saa G2 | wa
change that is,learning) path we are on who is doing wdlhis is why it is so

important to usesuccessful early career graduates as a key source for validating

university learning program outcomet provide real world cases and dilemmas for

learning and assessment atwhighlightfor new students the capabilities that most

count for efective professional performace in their professional area.

Wt 2 SNFdA Q aaSaayvySyid GSada FyR SEFYLX Sa
TKS 1Se GSada T2N I sHoistéed NaFdibvw@hipk 4 3 SaaYSy i
workshopsare identified belowalong with types of powerful assessment

w
O(

Keyt ests for ‘powerful’ assessment
The assessment task or tool under consideration:

1. Attracts high levels of student satisfaction;

2. Clearly addresses the key capabilities set down for the program/unit, especially
those identified as characteristic of work reapljusgraduates in the field of
education concerned;

Brings to bear different perspectives, taps into multiple domains of iegrn

Is integratedg that is, it concurrently seeks to assess key personal,

interpersonal and cognitive capabilities in the profession/discipline concerned

along with appropriate and effective use of relevant competencies;

5. Is not just problerrbased but stutions oriented;andinvolves doing not just

knowing;

Has a wholeof-program focus;

Directly relates to what has been learnt;

Produces representations of what students can do rather than just a grade;

9. Can be digitally enabled;

10. Promotes academic integrity;

11.1s, whenever possible, dilemr@al & S Rk ¢ ¢ A-vildSdeudsedidiiHeritic
and demonstrably relevant to effect early career practice;

12.Can be used for learning (formative) as well as for assessment (summative);

13.Is scalable

W

©o~NO

Types of ‘powerful’ assessment
o Capstones and other forms of program level assessqeapecially when
these test the ability of students to address key technical and human
challenges based on realorld cases in an integrated way (slemfessor
Nicolette] SSQa h[ ¢ bl { h@REllowshig viehskedNCapsHhed K

24



at: http://www.capstonecurriculum.com.ay/ and her report on the Fellowship
(Lee, N, 2015).

o ePortfolios whiclprovide evidence of effective performance in formal s®s
and in cecurricular activities against the highest ranking capabilities identified
in studies of successful early career graduates in the profession/discipline
concerned.

o Dilemmabased assessmertere students are confronted with a reabrld
dilemma-F y I OG dz2N2 | R® 2 MJué&nidizid by\ad garly career
graduate and asked to say what they would do and why. These dilemmas can
be presented as a case;tiay exercise, a simulation or as a trigger video.

o Field research, action researchinatal or practicum placements, internships
and reatworld projectsc local and internationat always with a focus on those
capabilities ilAppendix Threédentified as most important by successful
graduates and employers in the field of practice concdrne

0 The use of senior students and early career graduates toreate assessment

tasks along with a rationale on why they are relevafhéclearing house of

322R LIN) OGA OS{ BdzR MLt 85 &1 & redidhiiydEic® || ISy (aQ

Healy,2013gives examples

Roleplay based on realorld cases.

o 360 degree feedback on performance using a validated professional capability
framework.

0 Assessmenttasks focused on social entrepreneurialism, creativity, invention,
addressing key issues associated with social, cultural, economic and
environmental sustainability, includiriglue Economyrojects.

0 Performances in various mediums, including scripting and production of a film
on a hot issue in the profession/discipline concerned which is loaded onto
YouTube for formafeview.

o0 ICTFsupported assessmentfor example, interactive assessment including
assessable gamiray Wiki-based assessment.

o Disassembling a real world product and identifying all of the aspects of the
course necessary to build it; then reassembling it apglying what has been
learnt to the development of a new product.

0 Reflective learning journalusing a validated set of higanking capabilities for
effective practice in the specific practice area as a benchmark for this process.

0 Problembased or solubns-based assessmeatound a real world challenge

o Learning contractdn this method the lecturer and student identify a capability
gap and jointly negotiate the best way to addresS'he contract includes
what capability is to be developed, how this will be done, what will be
produced as evidence of learniagd by when, along with what learning
resources will be used and the key indicatthrat will be used to judgéhat the
learning has been effective.

o Interviews with successful eatareer graduates and critical discussiorthef
relationship between what they say and what is being learnt in the degree.

0 Thesis (including undergraduate thesasidViva Voce.

o Critical apprésal of data, articles, performancesing agreeduality tests.

o

The onlineELIPCurriguideprovides access to some Pdexamples for each of the
above forms of assessmentissearchabléy either field ofeducation or type.
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http://www.capstonecurriculum.com.au/
https://www2.le.ac.uk/departments/genetics/genie/working-as-partners-conference-2013/mick-healey-keynote-handout
http://www.theblueeconomy.org/innovations.html
http://www.iml.uts.edu.au/assessment/types/contracts/
http://flipcurric.edu.au/

Dilemmabased assessment

During the Fellowship there has beearticular interest irexploringk 2 ¢ Wl dzi KSy G4 A O
dilemmado &SR aaSaaySyd Glrala GKFaG 3IAGS F20dza
of daily practice (Rittel & Webber, 1978NSW 2013) might be developed and used

most productively.The key suggestions on how this might best be darelisted

below. It is important to note that this form of assessment, like many of the types

noted earlier needs to be scalable. In this reddhere is particular potential to use

recent developments in highpeed interactive online tools to address this challenge.

Some participants suggested that a focus on dilertraaed assessment could be

facilitated by introducinga capstoneunit of studyOl f £ SR WRAf SYYlF & 27F LN
LINF OGAOSQ Ay ¢ Knikldshovitheylswdd/Marilae sekies 6 lejt &

dilemmas identified by early career graduates in their profession or discighde

then are assessash how they would handlan unseen demma using an online

trigger video or case notes.

Developing and using dilemmbased assessment tasks

Developing dilemmabased assessment tasks

1. ldentify successful early career duamtes (e.g. people identifieals performing
effectively);

2. Askthem to identify a time when, in the first three to five years of professional
practice, they were most challenged,

3. Askthem to describe what happened, especially the moment when they were
ddzRRSyf & aUKNRgyes GKAYyIAA 6Syid FgNBZ 2NJ

4. Then ask them what they did to resolve the situation successfully and why they
did this, using the framework iAppendix Thre@as a guide;

5. Finally, ask them to make sense of their strategy by referring to the key
domains, subscales and items in the profesai capability framework
(Appendix 3

Using dilemma based assessment
1. When you have a pool of key dilemmas some can be used as a tool for learning
¢ for formative assessmentand others (unseen by students) for summative
assessment;
2. In both cases you peent the case description of the dilemma identified by the
successful early career graduagehis can be done as a written case study or
Fa Ty 2yfAyS WINAIISND GARS2 aOSyl NA2 LN
3.L0 Aa ONRXRGAOFf & AYLRNIYHY (o UF2 N¥ SIRNAINRT RIOK
situation) that the early career practitioner experienced,;
4. The student is then asked to diagnose what is happening and what needs, in
their view, to be done;
5. They are then asked to compare and contrast their strategy with what the
succestul early career graduate actually did using the top 12 ranking
professional capabilities identified in studies of effective early career
practitioners in the field of education/profession concerned as an evaluation
framework.
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6. Finally they are to notevhat, in the light of this comparison, they would do the
same and differently if they encountered a similar (but never identical)
dilemmain the future

The example &low showshow the above guidelines can be appliasge Appendix
Fourfor additionalexanples)

Anexample2 T W dzii K S y-HakeO&s3essként SY Y|

A group of 100 final yeatoctorsin an examinatiorare asked toviewl WG NRA 3ISNR OA RS2 Ay 4K
life dilemma unfolds on their laptoBased on an actual caseidentified by a successful early career

practitioner,the fledglingdoctorssee a young mother and two childrenin tRe2 O (iveaiNdg goom.

She is in a positive mood and is about to get the results of her regular, routine mamnmygchpck.

The scene cuts to thpractitionerl YR 2y (GKS aO0ONXBSy NS GKS NXadzZ Gda 27F
recent mammography and her associated blood tests. Each studtmtor must interpret what these

resultssuggestltis in this way that generic amdle specific skills and knowledge (for example the

ability to read and interpret blood test and mammography results) aretested in context. Ifthisis

done correctly they will see thdhe results are very bad newsjjth secondaries already spreading.

Each student is told that the mother is about wwalk through the dooand theymustsay how they

would break the newsTheir response iecorded. They then watch how thexperienced practitioner

does this After thisstudenswrite an essay whicappraises the accuracy of their diagnosis and

compareK2 g G(GKS& oOoNR1S (KS ySga sA0GK (GKS Dt Q& I LIINRI OKZ
identified by successful eartioctorsas a reflection andvaluation framework.

Making it happen
Herethe¥ 2 O0dza aKATia (2 (RY X2y dkbka®igédas KI 1 R2
outlined aboveand put it into daily practice both consistently and effectivelyrhis
KAIKEAIKGa Gog2 (Se fSaazya (KIG KIFI@S SYSNBH.
research on effective change management:

Good ideas with no ideas on how to implement them are wasted ideas

and
/ KIyadasS R2S8ayQi 2dzaid KIF LWSyYy o6dzi Ydzad o

(s
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T

Applyingthe key lessonffom researcton effective change implementain and
engagement in this areand highlightingthe key capabilities of effective local

change leadersvas repeatedly identified as requiring more direct attention and

support throughout the Fellship The same implementation lessons that have
underpinned the approach to designing and delivering lakdowship Chapter Tw

were confirmed as applying equally well to implementing Bef f 2 6 & KA LJQa |
agendaWhat is suggested also aligns closeity the challenges and the solutions
identified in earlier studies of successful learning leaders in higher educ@iidtan

& Scott, 2009); and case studies of effective change management (Scott, 2013: 286
92).

(@
[N
>
N)Y

Below the key implementation challengedentified during the Fellowship
workshopsfor this area and the suggested ways of handling tremsummarised
All ofthe strategies identified align well with the research on effective change
leadership and management in higher education.
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Key imdementation challenges and suggested ways to handle them
How to engage all staff not just the enthusiasts?

Here the challengeis how ba$tz Y2 @S 06Se@2yR WLINBIF OKAy3 (2 I
already enthusiastito engagingeveryone with change including those who are

disengagedr uninterestedand the growing number of sessional staff who may be

isolated from mainstream actior:ffective strategies identified during the

Fellowship include:

0 Seek a senior mentor inthe Executive to champion ttleevement standards
and assessment agenda and endorse its importance to all staff.
0 At the outset undertake a stocktake of what is currently working effectively at the
local level in your higher education institution ineg@l?2 YLR2 Yy Sy Bixkay® (1 KS W
framework. This builds ownership and shows that what is proposed is feasible
and already successfully underway, albeit in pock&lss strategy is a practical
example of the key change leadhip strategy identified in aBuccessful higher
education leadrship studies to date and roundly endorsed in every Fellowship
workshop ¢ effective change leaders and change capable universities always
listen first (with a focus), then link, leverage and lead (scale up) in that order.
o Include tracking items in studef@edback surveys that cover the quality of
learning outcomes and assessment and use the results to help those with lower
ratingson these items improvéoy linking them to those who are attracting higher
ratings.
0 Recognise that change is a complex learning and unlearning process for all
concernedc it is not an event like launching a new assessment policy. Because of
this it is important to keep constantly in mind that everyone who is being asked
to engage with theachievement standards arassessmeritmprovement agenda
will constantly be askingwhat do | have to do differently? Is this relevant,
desirable, feasible and clear? Will | be receiving support to help me fill in this gap
in my expertise? With this inind the Fellowship participants suggest:
A Givingfocus to this area in professional developrhemd review programs
for staff by replicatingcustomised versions of the Fellowship workshops with
local staff as part of a traithe-trainer approach; using thFLIPCurriself
teaching guideo-created during the Fellowship & | -in-tin@,Jmstior-
YSQ fSFENYAy3d NB&2dNDST
Usingstaff who have successfully implemented change in this area to coach
colleaguesvho are just starting out;
Getting involvedn exernal networks focused on this aréaidentify
successful way® tackle any emerging implementation challenges
{SGaAY3T dzl f 2 OQixiKey® OB NIOKRGHONG® Viavdl KS W
I f NBF Ré &adz00Sa aTixkey SFSYVHIS@Rocaldzll KRG K& S &
coaches into a universiyide network convened by a senior leader;
A Puting in place an assessmefdcused learning guide systenrfeach unit
of study and requiring £ £ & GF FF {2 tses§idnlof@écRunih & Ay (GKS
delivery,
A Linkingd dzOO0Saa¥dAZ | OQGA2y 2y GKS F3ISyRF (G2
award system.

> >

>
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ltgle@a f AadycalusethisuMiBelp ol fing dlikvdat change
implementation challenges you have to address and because, if listened to
carefully, they will #en suggest positive idea that can be acknowledged to
others, thereby creating a positivacentive for them to engage.

Start small and build on your succesde@s this by using a small volunteer group

of staff and students to try out a desired changwler controlled conditions.

Here the aim is to learn how best to make a desired improvement to assessment
and assuring achievement standards workpracticeby trying it out in a pilot and
then, once it is operating successfully, to use this pilot g@sigoaches for others

to assist scaleip of the most workable approach. This is consistent with the

WNBI R&X FANBZ I AYQ aiNandwadsten8syafdrdlE SR | G 0
LINE RdzZOG A @S I LIINBIF OK GKIYy (KS WNBFRe&>X | AYZ
characteristic of some change approaches in the past. It is also consisitnthe
observation by Francis Bac(625)i K & Ay €t AFS WgS NAR&AS G2 13
GAYRAY3I aidl ANDIFaSo»Q

How best to engage senior executives and key external playergwgithigenda

0 580St2L) I WgKe o020KSNIR OFasS GKIG akKz2ga K2

priorities and key deliverables expected of each of these leaders. Start, therefore,

gAUK (GKS WgKeéand gboibotl tkeSheaw anil the ead.
Articulate boththe business case for the change and how it will achieve the

AyaluahdziazyQakyl GAz2yQa 1Se RS@St2LISyd 20

action in this are@ demonstrate the positive benefits for reputation, demand,
retention, income improved life chacesand graduate success.

Listen (with a menu of relevant initiatives that have worked elsewhereiavite
their feedback on whether any of these might be worth pursuing) and link (what
most leaders find most relevant and feasible) into a proposed plan of action.
52y Qi G4Stf o

Use peer pressure between senior leaders in different higher education
institutions as a potentially relevant extra incentive to foster engagement.

Give leaders the language to uséut keep it simple by using plain English and

I 2ARAY3I WSRAzA LIS 1 Qo

Lack of practical exemplars and case studies of success to show that action in tiss area
both beneficial and feasible

o

(0]

(0]

Develop a searchable cleardhguse of exemplars of successful implementation

dZA A Y BxBEREQWFNF YSH2N] & +y 2NBAFYAaAy3

Alert academics to the relevant sections of tRelPCurriguide when they need
ideas, tps and examples of how others haseccessfullgarried out a particular
2 LISOGShekey (i K8F YSg2 N @

Foster networked learning a key form of learning for leaders.

How to ensure institutional systems & cultuedignwith and support the change agenda

Staffa @ (G KSe& R2y Qi KI 0SxKé@®YBIAGFREY Il IS GAGK

(0]

Seek to identify and reduce duplicated effort or procedures that do not add value
tostulSYyd 2dzi02YSaT | G2AR Wodzaé& @g2N] Q@
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0 Undertake anauditofmeetitg (2 ARSYyGATe&e SEIFOGfe K2é S|
to student outcomes and effective operatiaremove or decrease the number
2F (K2a$S GKFG R2yQld YSSG GKAA GSado
0 Meet less but meet better; consider undertaking meetings by teleconference to
save travel iime, especially when everyone knowsachanother.
o Ensure that those who chair meetings are trained and holdccountcolleagues
who agreed to undertake an action in a previous meeting.

0 Set a smaller number of institutional priorities for actionah@ & G SNJ I W& 4SSN
SYy3alFr3asSYSyuQ auN)uS3Ie F2N AYLIX SYSYyuAy3ad UKS
2Kl G G2 R2 AT GUKS AyaudAaddziazyl € Odz §dzZNE Aa WO

0 Recognise that change capable cultures are built by:
o Change capable leadeiisicluding local onesnodelling the top rating
capabilities of effective leadegespecially when things go awry or an
unexpected opportunity arises.
o0 Focusing on the top capabilities associated with successful professionals
(Appendix Threpand the direct link they have to deloping a productive
WgKe R2yQl 6SQ N}YGKSNI 0KFy I WgKé R2yQi
I @Ay 3 (2 2LISNI (S -dssiplirfary, ccaumtadilityaadiunding raciire Y 2 v 2
and systems found in some higher education institutions
o {SU dzJ I Wy Ssysied ® Relpfoiicdté KHE. K A
o0 Emphasise consensus around the data not just around the table.
o ! NEHdzS ¥F2NJ Y2 NFB an¥ mtégéatios arpioced skiiwjiithAal tReRey
players are acknowledged for thmomplementaryrole they play in enhancing the
total student experience, retention and success.
0 9y O02dzN} 3S (KS RS@St2LIYSYyd 2F | WgKe R2ydi
b2G 6SAy3 0 GKS-mgkig AK (1 06fSQ 2F RSOAaAAZ2Y
o ! NHdzS F2NJ I yR aK2g (KS AyadAddziazylf o
0SYSTAGA 2F GKS 5%/ kt +/ hKeatlsRAPygraniss G 2 O
well as AssociatBeans, Deans and Heads of School. For one model see the
UWS(WSU) Head of Program initiative
o Put inplace clear senior leadership accountabilities for the successful

implementation of the agendavith appropriate support and rewards for
successful implementation.

Sy S
Gk 1

Institutional rewads are not in alignment with th8ix Keyagenda and may focus more on
research and individual success

o Put inplace teanfocused improvement awards for:
0 successful implementation of quality improvements in assuring achievement
standards, achieving@emonstrably positive impact on student outcomes and
o the use of dilemméased assessment, capstones and other forms of
WLR gSNFdZA Q FaasSaavySyd GKFG FGaNY OG KAIK
a positive impact on student outcomes.
o Reward successfudpllaborative action in this area in the annual VC awards and
in promotion systems.

Misaligned policies and procedures

30


http://www.uws.edu.au/__data/assets/pdf_file/0019/123418/AAIR_09_paper_Scott_Campbell_Grebennikov_Jarvis_final.pdf

0 Suggestthe adoption of an online course development and review system based
2y 0KS y20A2y 2F WT A LILBixyKayQ (i K 8F O8BRND dzf dzYy
align policy and procedures to this and allocate key central and local leaders to be
accountable for its effective operation and support. Provide exemplars written by
successful programteYa F 2 NJ SSix KeGo Relp teiarkstew # the
process to see how it works in practice.

0 Advocate for promotion systems to reward demonstrable success in addressing
the achievement standards and assessment quality system.

0 Review leadership promotion criteria and ensure that ¢ngeria for each local
and central leadershipote take into account the top 1Bighest ranking
capabilities identified in the learning leaders and other HE leadership studies.

How to negotiate externally driven change challenges successfully

Fellowship participantsioted that the following, broader change forces are

important and need to be recognised and negotiated positively as a team whenever
possible.

A rapid growth in enrolments and in student diversity

Identify and share effective strategies for alerting st from this increasingly

wide range of backgrounds, abilities, needs and experience to how assessment

works in their specific progrankor exampleat Western Sydney University

successfulhird year students from particuldransition groups(e.g. matue aged

students, Indigenous students, students transitioning in from TAFE, International
Students)have beeninvited t& NA G S | Wi 2y St e LI IFySiQ 3IdzA RS
same background just entering universifjhese guides outline, in the voice of the

group concemnedWdv i KA y 3 & ¢ 2 NJand hdlRbasf ta andie SddiBion

challenges, including how best to manage assessrientlustrate thissee the

WSUTop Tips from Mature Age Students Guide

The greater focus now being given by funding agencies, governments and students on
dem2 Yy AN GAY3I WG EdzS F2NI Y2y SeéQ yR LR2aAAGAOS 2c
'aS dKA&a a LING 2F GKS WgKe o020KSND OF as
engagement with the achievement standards and quality assessment agenda. Show

how the capabilites being developed are directly relevant to successful early career
performance.

A growing emphasis in external audits and in (re) accreditation systems on confirming the
guality of the outcomes of higher education not just of the inputs

0 Use whatexternal auditors and accreditofscus on as an internal change lever.

o Note that what auditors look for is evidence of a change capable, gtatitysed
university/college culture; the key attributes include: consistency, equivalence,
evidencebased impovement action, accountable leadership and demonstrably
positive student outcomes and impact.

QEGSNY Lt | OONBRAGIGAZ2Y NBIldZANBYSyia R2y Qi | fA:

framework endorsed during the Fellowship

o Introduce the accrediting @encies to the validated capability framework in
Appendix Threand to the outcomes of studies of successful early career
graduates in the profession concerned with the aim of working together to
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further enhance and sharpen their current framework and befposition the
profession concerned.
o Show that what counts for successful employment, entrepreneurship and
effective early career performance is what the studies of successful;mardy
plusearly career graduates have revealed: that the most effeqiartormers are
able to operate proactively, inventively and productively in a rapidly changing,
transdisciplinary world where itis the effective integration of personal,
interpersonal, cognitive capabilities of the type outlined earlier that conot
merely the possession of high levels of current skills and knowledge
(competencies).
DigitalRA & NHzLJGA 2y Q YR | GSyRSyOeée (2 Y2Rdzf I NA&S I
packages of information
Explore the use of new interactive ICT toolsdidemmabased/problembased
assessmentsimulationstoenable sedie Ay (KS dzaAS 2F (GKAA WLR g
assessmerandf S NYyAy3 yR G2 Lldzi LI AR G2 GKS Ye ik
Growing national and international competition
0 Usethisasgd- NI 2F G(GKS Wg koHeagu@sihénSeekingthdira S g A (1 K
engagementvith the achievement standards and quality assessment agerya
aK2gAy3a OGKIFIG AF S INB y20 o6tS (2 NBGFAY
and success students may go eldeve and that, as a consequence, their jobs
may be under threat due to loss of income.
o Emphasise that for every student lost at the end of first year sog&0®0in
government funding is lost (the amount provided by government for years 2 and
3 of anundergraduate degree).

/| KIy3adaS R2SayQi 2dzald KIF LWISY odzi Ydzi
Below is a summary dhe key lessons from three decade@ssearch and experience

with effective change leadership in higher education (see Scott, 1999, Scott, Coates

and Andersn, 2008; Fullan and Scott, 20@hapter 5Scott et al 2012Scott, 2013:

29092). These key lessons wearstedand endorsed during the Fellowship

workshops.

Key lessons on effective change leadership in higher educétibn

A Listento those who have to implement the proposed change (always with a
case for change and a menu of options that have worked elsewHatk),
(what most of the people involved say is most relevant and feasible),
leverage(by asking a small group of those $tadost advanced in the area
concerned to trial the preferred option under controlled conditions in order
to identify what works best in practice thdaad (scale up what works with
other staff using the trial team as coachesgalways in that order Effedive
leaders are effective teachers & practice what they preach.

A The most effective leaders have highly developed personal, interpersonal and
cognitive capabilities.
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Chapter 4: Products

TheFellowshiphasproduced:

1. A summary report.

2. A testedcapacitybuildingmethodology for replication both within and beyond
Australia

3. A usertestedand cocreatedlearning systemwhich is comprised dd set of
workshop slides and guidelinésr their use; andan online interactiveguide
flipcurric.edu.aq.

4. An internationally validated framework fdrigher education institutions to
confirmthe validity of their achievement standards apobven wayof
assessing them in different fields of education.

5. A clear profile of the key areas of focus, performance midics and capabilities
necessary for effective change leadership and implementation in this area with
particular focus on the role dProgram leaderAssociatdDean (L&Tand
Director of L&Thenchmarked against the earlier ALTC/OLT Learning Leaders
findings.

6. An identified set of core dilemmas and challenges that local leaders this
area and suggestions from experiendedrning and teachintgaders on how
they can be most productively addressed.

7. A tested set of policy guidelines for embedding thécomes of this and earlier
OLT fellowships and projects into core quality assurance processes for
FaaSaaySyd Ay !''dzZaAGNITAlIQa ! YAOBSNAAGASA D

8. A sharper set of international support and informatisharing networks for the
area.

9. Aset of key publicationgVii,
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Chapter 5: Impact &sstainability

Key impact indicators & results

Specifidndicatorsandevidencethat the Fellowshiphashada positive impacton the
sectorinclude

Participationratesand participant feedbackon Fellowshipactivities

o Duringthe period of the Fellowshipsome3700learningand teachingleaders
from 154 collegesanduniversitieswithin and beyond Australiahave
participatedin 65 workshopsand attended 21 keynote addressegAppendixs).

0 Some220 pagesof qualitativedata andfollow-up emailshavebeengenerated
on the quality andimpactof the workshopsand keynotes.An analysisof these
data by the Fellowshipevaluatorindicatesexceptionallyhighlevelsof
participant satisfactiorandselfreported impact. Both the raw data andthe
analysisareavailableonrequest.

o Positive reviews by national and international reference group members who
have satin on workshops/keynote addresses/reviewedRhéPCurriguide®x

Policy and institutional imp=

0 The key leaders from the following sample of higher education institutions can
report on the ways in which the Fellowship has had a positive impagiolicy
and proceduresat their institution¢ Victoria University, University of
Wollongong, QUT, Andale College, Alphacrucis Colletpe University of
Toronto and theUniversity of the South Pacific

o Followup invitations to deliveindividualisednstitutional capacity
developmentworkshopson the Fellowshiphave been accepted from 22
universitiesand colleges from within and beyond Austrétia

o TheFellowship focus on developing sustainability literate graduates aligns with
the Nagoya declaration and the Global Action Plan on the impact of UN Decade
of Education for Sustainable Development 205

o Impact on key employer groupsfor example,on the Institute for Professional
Engineers, New Zealand aadeplication of thesuccessful graduat€kesearch
with successful early career engineers in that country in 2016.

o Impact on Astralian peak graos likethe Council of Private Higher Education
Providers.

o Input as part of theexternal panel of experts intdlphacrucisColleg® a
successful TEQSA saticreditation application

o / Iyl Brivelsity of TorontoK & a SG WLJ2 ¢ SNopalfits | 44 SaayYSy
developmentpriorities for Learning and Teachimg 2016

o LYLI Ol 2y (GKS Wg2N) NBIFIRe& Ll dzaQ LRftAOE |
Zealand Tertiary Education Commission.

National and international recognition of tHellowship

0 An enhanced image of Australidngher educationn this area overseass
evidenced by emails from key players the USA, UK and Canada on the
relevance and quality of the fellowship.
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o0 The Fellow has moved from being in the tope&s centof researchers on
Acadenain October 201530 being in the top $er centin February 2016.

o Invitations tojoin Boards at the hiversity of Gibraltarand Alphacruci€ollege
to participate onexpert advisonpanelsfor peak bodies liké&eaching and
LearningCanada and lead the NZ Ako Aotea Academy in December 2014.

Positive contributions tthe work of OLT

0 Multiple requests to be advisor to @member ofOLT projecteference
groups have been received.
o Invited evaluator of OLT grants related to the eglship in 2015.
0 ¢CKS CSftf26aKALIQarafe dtedLThriortieéBoF f SOISR Ay
commissioned projects 2016:
A Academic standards;
A Assessing equivalence of qualifications and learning outcomes;
A Assessment and promotion of student learning;
A Designig learning for the future;
A Employability skills for the future

Strategies undertaken to sustain & spread the impact of the Fellowship

0 Advice to the grougseeking to establisan IFenablednational peer review of
assessment systemhichis underway irpartnership with Education Services
Australia.

0 Key supportfor and inputinto workshops organisedby dzi G N} ft A Q& T A N&A
9 RdzOI G A2y t NX O NeSvork (NEPEONfeSablEsIRDW dz A G &
Avondale College of Higher Education.

0 An extensiventernational networkhas beerengaged with the focus areas of
the Fellowshipg this includes Vic&€hancellors and University Presidents,
Provosts, Deputy Vie€hancellors, Network Presidents, HEA fellows, Deans,
senior government advisers, Directors gfeacies, and student leaders.

0 The factthat theFLIPCurrigood practice guide has been-coeated by those
involved in theFellowship workshops and has been figested with them will
optimise the chances of its use.

Key recommendation$or higher education providers
In order to sustain the impact of the capachwilding initiatives undertaken during
this Fellowship it is recommended that:

1. The proposed Education Services Australia (ESA) peer review of assessment web
tool be finalised YR f Ay { SR { FLIBKBgui@St f 2 6a KA LIQA&

2. Higher education institutions review their current Learning and Teaching
leadership selectiarprofessional developmerdnd promotion processes to
confirm they are addressing the top ranking capabilitiesntdied in the
Learning Leaders in Times of Chaaggly and endorsed during the
Fellows hip*.

3.1 WYySaidSRQ f SI RSNEKA LIhigheradiic&tiwn pioBderda G 6 f A a |
support linked and leveraged action on the achievement standards and
assessmemjuality agenda verified in the Fellowship.

4. The wide range of existing networks focused on this &i@aexample PRAN,
SUSTAINe&nd HEPFQN)be linked and leveraged.
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5. More systematic usbée made of successful early career graduate studies to
confirm andvalidate the relevance of progratevel outcomes and to identify
case studies for use in reaforld dilemmabased learning and assessment.

6. Each higher education institution seeks to align incentives, accountabilities,
policies, procedures and systems tonma directly track and support the
sustained implementation of the action agenda identified in Chapter Three.

7. The following policy and procedural initiatives be considered to embed the
findings of theFellowship into daily practice

o Develop an online course development and review system usin&ithe
Keys

o Build the key quality checkpoints identified in thellowship and exemplars
into this system;

o Train keylocal and centraleaders on effective change management for the
area,

o Introduce a comprehensive capability framework to ensure ¥allid
coveragewhen gathering datan whatgraduate outcomesvould be most
relevant and desirabl&om multiple reference pointsand sources

0 Reviewexisting policies against tlguidelinesprovided on theFLIPCurric
site.

o Prioritisevalidating program level outcomes before getting onto mapping
these to units and designing/assuring valid assessment and learning designs.

o0 Require use of external peer review of the quality of each step in the eours
development and review process against an agreed set of quality indicators
based on those identified in the Fellowskipd in the earlieinter-
university moderation project (Krause et 2014).

o Alignfive yearly program reviewsvith the Six Keysdentified in Box Zand
target professionasupport to assist teams to address them effectively.

8. Developasessional staff capabyiframework for this area thaihcludes inviting
successful, experienced sessional staff in different fields of education to write a
Wi 2ySte LEFYSG FdZARSQ FT2NI ySg asdarzyl f

CKS W{Se AyaArAdaKiaQ RAAaAOdzaaA2Y LI LISNI 6KAOK
recurring key issues raised during the Fellowship workshops can be used to provide

key local and senior leaders with the underpinning rationale for these

recommendations.This Fellowship discussion paper is available for download at:
http://flipcurric.edu.aul/.
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Appendix 2: Independent evaluator report

Nati onal Seni or Teaching Fell ows
Emeritus Professor Geof f Scott
Uni versity of Western Sydney

Evaluator
Emeritus Professor Mark Tennant

Program Title

Assuring the quality of achievement standards and their valid
assessment in Australian higher education.

Rationale

The overarching conceris with the quality of graduates, their desired capabilities,
how the capabilities identified are relevant to the emerging demands of the 21st
century and how to validly assess them. In this regard there is a need for an
institutional capacitybuilding stategy that has as its elements:

1 capacity development of change management leaders in quality and
relevance of achievement standards

1 agraduate capability framework and learning and teaching standards
framework

The project builds on earlier ALTC/OLT projects and a range of parallel initiatives
overseas (e.g. Krause and Scott. lueiversity moderaibn project, HEA, Higher
Education Standards Panel, UK Quality Assurance Agency, OECD). It leverages the
academictadition of evidencebased peer review in research.

Context for the Senior Fellowship

¢CKAA LINRP2SOG ¢l a FTdzyRSR o6& GKS h[ ¢ dzy RSNJI
O2YLISUAGAGS a0KSYSd ¢KS CSff26aKALAQ LINE I N
higher education by supporting a group of leading educators to undertake strategic,

high-profile activities in ares of importance to the sector.

2 Mark Tennant is an Emi¢gus Professor of Education at the University of Technology, Sydney. He

was Dean, University Graduate School for 10 years to 2010 and prior to that he was Dean of the
Faculty of Education on two occasions. He was an AUQA Auditor for 10 years and i#ycanrdre
TEQSA Register. He has published widely on higher education arsighastl teaching and learning.
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National Senior Teachirgellowships are awarded to outstanding scholars who are
respected leaders in learning atehching in higher educatiomational Senior
Teachind-ellows are expected to:

1 undertake a significant program of fellowship activities

1 contribute to various OLT events

1 developnational and international networks appropriate to the Fellowship
activities.

1 establish a collaborative team of internationally recognised scholars

1 lead an extended seminar as part of their Fellowship program.

Context for the evaluation

This project haslready been subjected to an assessment process against selection
criteria specifically developed for the National Senior Teaching Fellows program.
National Senior Teaching Fellows are required to carry out an evaluation of their
fellowship that encompassethe activities, the deliverables and the outcomes. The
evaluation strategy is therefore required to incorporate elements of evaluation
during the fellowship, in addition to evaluation of the outcomes upon completion.
Evaluation should thus take placedghout the program as well as atthe end. Itis
worth noting that the Senior Teaching Fellow is also configured as evaluator in this
project, very much engaged in the iterative process of critique and commentary.
Ideally the evaluation also needs toroment on the extent to which the project
meets the broader aims of the Fellowships Program. The evaluation below then is
set out under three headings: ongoing internal evaluation activities; evaluation
against the activities, deliverables and outcomesg anmmentary on the impact of
the Fellowship and how it has contributed to the broad aims of the OLT National
Senior Teaching Fellows program.

Ongoing internal evaluation activities

Much of the data feeding into the evaluation has been generated thraigh

normal process of conducting the project. As the external evaluator of this project |
have been engaged throughout as a critical friend. Professor Scott and | have
exchanged more than2D emails in the 18 months | have been an evaluator. Most
of the emails had to do with comments and suggestions | had in reaction to
ProfessorSca®?a LJX Fya | yR YIFIOGSNAIlIfad 2SS | faz
and hadplanning meetings throughout.

Our joint evaluation activities have been well documentBdofessor Scott has

compiled an eighpage summary of my feedback and our joint discussions beginning
June 2014. We agreed early on that the design and delivery of workshops would be
the central platform for dissemination, feedback, evaluation and researatuoent
practice and perceived challenges. Each workshop involved the delivery-of pre
prepared content (dissemination), activities for participants (feedback / validation of
content and data gathering), and an evaluation activity at the end.
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The activites for participants focused on the two areas of assessment (current
practice, challenges, capabilities beagsessednd ideas for improvement,) and
leadership and institutional capacity building (strategies that have worked,
challenges, priorities fomprovement).

The evaluation activity at the completion of the workshops comprised the following:

Key insights and what next?

One aspect of this workshop you found particularly helpful

One aspect you would like to know more about

One suggestion on how wean best build university staff capacity in this area
¢ especially the capabilities of sessional staff

One suggestion on how to help further develop your capabilities in this area
1 Other suggestions

= =4 -4 -4

=

Professor Scothas provided me with a summary ofetfeedback received from

3700 participants i®5 workshops 21 Keynote addresses and 44 separate
interviews/focus groups conducted in Australia and around the world in 154
universities and colleges (58 of these in Australia). The Summary extends to 220
pages and is supported by extensive extracts from participants and interviewees. As
agreed he also provided me with the raw dat@that Icouldverify the summary

The headings ugkin the Smmary are as follows (the full document is available on
request):

Workshop Participation data who participated and their roles
Interview Participation Datg sector leaders/head of peak bodies
Issues and themes

Overall quality of workshops

Most significant helpful aspect of the workshop

Key areas for follow up

Optimum approaches to staff and leadership capacity building
Change implementation challenges and leadership

Use of multiple reference points and peer review

Powerful assessment

]

=4 =2 =0 -4 -4 -9 -9_-5_-°

| have set out below some typical quotes from participants. This is simplpvide

a taste of the tenor of the comments. The comments come from workshops and
presentations in the Czech Republic, the UK, USA, Canada, Japan, New Zealand and
Australia.

Your session and presentation on your fellowship was identified dgghkght of
the conference in the feedback of delegates. Everyone has requested a copy of your
slides

Copernicus Conference, Prague 3rd October 2014 (Conference Rapporteur)

A wonderful seminag we are going to now use your professional capability
framework in our UKcuropean study of early career graduates in sports
management.
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University of Gloucestershire, UK 10 Oct 2014

This work throws directly to the importance of now making our universities and
colleges more transdisciplinarto match thetransdisciplinary world which our
students must negotiate when they graduate.

San Diego State University-28 October 2014

Just to say | have followed your work for years, and have recommended and given
your book with Michael Fullan to many adminstraddrs | 2 dz { SSLJ dz&d 2 LJI A YA ¢
university.

Ontario Council of Universities Learning Outcomes Symposium 17 October

2014

Your focus on wotrkeady plus graduates and more concentration in assessment and

f SENYAYT 2y WSGHKAOIf A2WHNELINRWS deNFSF LA § Q& A
Member, International Association of Universities. World Conference on the
Decade of Education for Sustainable Development Nagoya 9 Nov 14

| just wanted to say that when | thought of having to spend two days here | was

skeptcal. What you have done has been amazjnphas opened my eyes and helped

me see how it all fittogether. Carwe get you to come to our place and do this?
Executive Member Ako Aotearoa National Centre for Tertiary Teaching
Excellence Academy

| love ypur focus and aims for thisto produce a selfeaching guide that brings
together what everyone is providing at these workshqp®t just in Australia but
around the world. What a great idea.

QueenslandstateWorkshop, QUT, 27th April 2015

ThiswasyS 2F (GKS Y230 AyaArAakd¥dzZ FyR Of SINI 2y
a university.
Queens University Canada 4 May 2015

As alwayg; love your work! Thank you for the opportunity to read the report. | have

made it required reading for my staff. Asclussed we have already integrate (sic)

your work (high level) into our course design and accreditation processes. This

resource and the forthcoming website will be very helpful to support that work.
Dean of Studies March 24 2016

It is important to note that the information garnered from each workshop was fed
back into subsequent workshops in an iterative fashion. In this way the feedback
contributed to the development of the central themes of the Fellowship and ensured
the relevance of the cecreated FLIPCurric webol that emerged from itAnother
aspect of the workshops is that Professor Scott is able to motivate participants. He
does this partly through personal enthusiasm but also by providing participants with
a sense of epowerment ¢ a framework, a change management and capacity
building strategy, and practical tools to implement.
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Evaluation against the activities, deliverables and outcomes
Table 1 sets out thplannedactivities together withcomments on what was

achieved The deliverables and outcomes with associated commentary are set out in

Table 2.

Table 1 Commentary on the Senior Fellowship activities

Activity

Comments

Usetrtesting, refinement and
benchmarking of institutional capacity
building strategy.

Theaim here was to pilot an
institutional capacity building strategy,
firstat UWS, then in overseas location;
to test the capacity building strategy ar
obtain input on the workshop topics in
terms of successful solutions for each
topic in that country.Oveseas visits
were to be used to develop an
international network forvalidating HE
learning outcomes/standards and their
valid measurement.

This was delivered seeabove
comments on quality

Workshops with Assaate Deans,
Directors of karning and Teaching
Program Directorsdeveloping change
leadership capability.
Outcomes are:
1 Good practice
1 Effective change management
1 Leadership

The workshop contents are described ir
the Chapter 2 of the Report .

Workshops delivered with over
subscription and @nsistently high levels
of positive feedback and requests for
local university followup. A cecreated,
searchable website including key tips (
how to address the key issues in the
Fellowship and exemplars of what thes
tips look like in practicéas been
successfully produced.

National Conference
Outcomes from workshops showcased

This was embedded into all of the key
conferences where the target groups @
the Fellowship would already be
present The peak conferences where
the outcomes of the Fellowship have
been showcased include: the OLT sid¢
event at the Universities Australia
Conference 2015 and atthe OLT
national L&T conference April 2016 an
at multiple Australian and overseas pe;
confererces¢ The European Copernicu
Conference 2014, World Conference 0
DESD Nagoya Oct 2014, National PR
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Activity

Comments

Conference2014,ISSOTLAS5, HERGA
2015, 2015 Ontari€ouncilof
Universities Learning Outcomes
Conference 2015, TEQSA private
providers forum, COPHEI®) ICT
A/Deans national conference 2015,
National Employability forum 2015,
HEPPQN laun@015, NZ National L&T
Conference 2015.

Website

¢KS C[ Lt/ dINNAO ¢S]
and contents have been eweated and
tested with the 3700 workshop
participants and members of the
National Reference Group. Itis
searchable and allows submission of
good practice cases for sigfif by an
international panel prior to being loade

up.

Internal Evaluation

Donea $S Why3az2Ay3a L
activities abovelf required the 220
pages of data are available for
verification of the thematic analysis.

Table 2 Outcomes and Deliverables

Outcome/Deliverable

Commentary

A summary report for wide
dissemination nationally and
internationally on key outcomes

TheReport is to be distributed to the 3700
participants; available for download from the
fellowship website The senior fellow met
GAUK GKS OKFAN 27
ProfessolPip Patterson to discuss
dissemination on 7 April 2016

i A

An internationally vatated
framework for understanding and
tracking how higher education
institutions can confirm the validity
of their achievement standards an
ways of assessing them in differen
fields of education.

TheProfessional and Graduate Capability
Framework is dasibed in the main Repox
see particularly Box 2 and BoxtBe
Professional Capability Framework in Diagr,
1 and the more detailed outline iAppendix
Three

A clear profile of the key areas of
focus, performance indicators and
capabilities necessafgr effective
change leadership and
implementation in this area.

The Kg Implementation Challenges in this
area and suggested ways to handle are

St 02N SR Ay (GKS W
2F / KI LJi SNJ oThia hés alsk S
been incorporated into the FLIPCurric
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Outcome/Deliverable

Commentary

An identified set of core dilemmas
and challenges that accompany
leadership in this area and
suggestions from experienced L&
leaders on how they can be most
productively addressed.

website.

A usertested learning system for
building te capability of staff in
setting achievement standards,
designing valid assessment, using
OLT resources for the area and
engaging others with the
implementation of these strategieg
within and beyond their institution.
This will include a set of workshop
guidelines and resourcesased on
iKS CStf26aKALIQ]

This was ca@reated in all of the workshops
and builtas auser designed selktaching
guide with key tips from participants on how
to address each step and exemplars from
practice that have beeproductive. The field
tested workshop slides and a video on how
use them are included in the resources
section of the FLIPCurric site.

A set of national and international
presentations, papers and
publications on its key findings ang
recommendations, including at
HERDSA, ISSOTL 2@0D35 UA
conference satellite eventsnd at
the 2016 OLT conference.

See the full list of workshops and
presentationsin Appendix 5of the Report.
These include the 24 invited capacity buildir
workshops that were instition specific. The
invitations came as a result of the planned
workshops.The feedback cited under Ongoit
Evaluation Activities is evidence of quality.
Seealso theFellowship publicationisted
below under Impact andndt N2 ¥ S a a 7
performance onAcademiacom(in 2016 in the
top 3% of searches).

International recognition of the
work of OLT in this area

This was completed through using well
established links with transnational networks
like the United Nations University, The
European Copernicus Network, the
International Association of Universities (IAL
and national groups like Teaching and
Learning Caada, the Association for the
Advancement of Sustainability in HE, the US
9 taasSaaySyid bSias2N
Aoeteroa, Tertiary Education Commission &
GKS b% ! OF RSYAO ! dzR)
Education Academy and Quality Assurance
Agency, the Unirsity of the South Pacific
and AKEPT in Malaysia.
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Outcome/Deliverable Commentary

A sharper set of international The website has been aweated by the 3700
support and informatiorsharing participants and brings together in one plac
networks for the area, using a links to all of the relevant networks and to

common framework and set of prior OLT ad other key initiatives relevant to

indicators for effective practicein |0 KS CSft f 2g6a KA LIQa F2(
validating and assuring the quality
of assesment inpostsecondary
and higher education, supported b
a jointly developed Fellowship
outcomes website.

A tested methodology for Done as a usetleveloped, selteaching,
replication both within and beyond | searchable website FLIPCurric.
Australia, including in the range of
developing

countries which are also giving
focus to this area in their emerging
higher education gstems.

Impact

The sheer volume dProfessor ScaRa 62 NJ 4 K2LJA>X AYOBAGSR (Sey2(

interviews with colleagues across a wide range of universities and counttiess
many as 3700 participants is indicative of his reach and penetration into the higher
education setor a a global level (see Appendixobthe Report for a full list of
workshops, presentations and interviews).

Moreover, given that the participants andi@mviewees were all senior academics in

a position to effect teaching and learning reforms, and given that there is ample
testimony to the quality oProfessor Scad 62 N)] a K2LJA X GKS A YL} O
likely to be multiplied well beyond the workshapsWhile longerm impact cannot

be measured at this stage the feedback clearly indicates an impact on the
participants and through their positional responsibilities, a highly likely substantial
and sustainable continuing impact on the higher educatiott@e | say this because,
asProfessor Scotpoints out, there is a concern in higher education globally with
graduate attributes and how to build these attributes into the assessment regime.
The great contributiorProfessor Scothas made is to flesh dwhat this policy

concern means for practice and how best to effect change in this area. He has, as
part of the Fellowship, produced resources that can be used by others. Once again
his resources have been peer reviewed, trialled and tested during fin@nation. |

note that some 150 HEIs within and beyond Australia have requested a link to the
FLIPCurric guide.

Evidence of impact can also be gleaned from the numerous invitaRoofessor
Scotthas received from participants to conduct further workgk or seminars in
their institutions. These invitations are ongoing. To datefessor Scothas
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delivered institutional capacity development workshops at 24 universities and
colleges in Ausalia and overseas. These are:

Alphacrucis College

AustralianCollege of Theology

Australian College of Applied Psychology

CAANZ- Replication of successful early career accountants research
Charles Darwin University

COPHE

CSU Professionalism Conference

Federation University

James Cook University

Macleay College

Moore College

Navitas

NZ Tertiary Education Council Businébsversities Roundtable
Queens University, Ontario, Canada

Southern Cross University

TEQSA benchmarking workshop 30 June 2015

Uni of Adelaidet HE L&T Conference

University of Gibraltar asked o join the Academic Board
University of Gloucestershire, UK

University of Tasmania Successful graduate studies
University of Windsor, Ontario, Canada

University of Wollongong

Victoria University

Wilfrid Laurier University, Ontario, Canada

The keynoteaddresses arising fromr associated witlthe Fellowship were:

Copernicus Network Conference, Prague, 3 Oct 2014;

t NBAARSY(GQa Lzt AO f SOGdZNE aOal aGSNJ ! yABSNS
Keynote address Ontario Council of Universitied 760ct 14

World INESCO Conferenoa HESD, Nagoya%November 2014

World RCE conference Okayam8 #lovember 2014

National HE Assessment Networking Forum Meibe 12 Nov 2014

Ako Aotearo Academy-@ Dec 2014

UA/OLT Side EveB Mar 2015

COPHE national conference on assessment 3120Es

National Practicébased Education Summit, Sydney 16 April 2015

WindsorOakland L&T conference 14 May 2015

Lt 9b%kb%¥%e9/ 9YIAYSSNAYI 9YLE 28SNEQ O2yTSNB
TEQSA Private Providers Workshop Melbourne 30 June 2015

HERDSA workshop on devalgpemployable graduates July 2015

Engagement Australian conference 22 July 2015 Sydney

University of Wollongong L&T conference-2DJuly2015

HERGA conference 2Q1&delaide 22nd Septemb@015
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NZ Academic QuayjitAgency national conference, Wellingtoil©tt 2015

NZ National L& Conference keynote, Tauranga 2 Oct 2015

ISSOTL International Conferenttelbourne 2630 October 2015

Inaugural HEPPQN conferendéelbourne 23 Nov 15

HE Compliance and Qugli€onference, Melbourne keyno#Nov 15

InauguralAustralian cdege of Theology L&T conference, Melbouidd Dec 2015

Inaugural Vicd Kl yOSt t 2ND&a Llzof A0 f SOGd2NB ! yABSNAEA

Professor Scott will have an ongoing engagement iéhhigher education sector

following the completionof his Fellowship. An example is that he has been invited to
LINBaSyid Fd GKS C2NIKO2YAYy3d 9RdzOlF A2y t N}
Tank. Geoff is a key member of this Network and he will no doubt leverage his

position to disseminate the key owmes of his Fellowship.

O«

Even at this early stage there is good evidence Brafessor Scothas directly
stimulated strategic change in higher education institutions. For example:

1 advice onpolicy change and focus at Victoria University, James Cook

Uniwersity, Southern Cross University, the University of Wollongong,

Avondaleand Alphacrucis Colleges of HE,

the inaugural L&T conference at the Australian College of Theology,

assistance with thestablishmenbf the Higher Education Private Providers

Quality Network,

1 the development ofanational clearing house on assessment and peer review
by Education Services Australia

E ]

As part of his Fellowshiprofessor Scotestablished national and international
reference groups. All members of these reference graquoesided advice, as part of
the agreed ongoing consultation and evaluation, on how to optimize the quality of
the program and its outcomes. He maintains contact with all those on the reference
groups as part of his network. The composition of the two reiee groups is set

out below.

The national reference group

Prof KerriLee Krause, Provost Victoria University
Prof Pip Pattison, DVC (Education), University of Sydney. Chair DVC (A) group
Prof Denise Kirkpatrick, DVC (A), University of Western Sydney
Prof Stephen Towers, Dean of Studies, QUT
Dr. Sarah Booth, Head of Evaluation & Review UTas and leader of OLT
national assessment network
1 Prof Denise Chalmers, Director Centre for L&T, UWA;presdent of
Council of Australian Directors for Academic &lepment
1 Prof Jane Fernandez, ViBPeesident Quality & Strategy, Avondale College of
HE
1 A/Prof Mark Freeman, Director Accreditation USyd and joint author with
Christine Ewan of the 2014 OLT stocktake report on good practice in assuring
learning standardsrad outcomes in Australian HE.

E R ]
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The international reference group

T

Professor Clemens Mader: President of the Europearefaqus Network of
Universities

Prof Daniella Tilbury: VieEhancelbr, the University of Gibraltar

Prof Michael Fulla®C, former Dean OISE, Principal Adviser to Premier of
Ontario & CEO US National Deep Learning Consortium

Professors Sally Brown and Phil Race, Principal Fellows UK HEA
Professor Phil Levy, Deputy CEO, UK HEA and nowRiVérsity of Adelaide
Professor Mrilee Bresciani, Professor of P@gscondary education, San

Diego State University, national institutional assessment expert & former
AUQA auditor

Professor Alex DeNoble, Executive Director Lavin Entrepreneurship Center,
San Diego State University.

Profesor Carol Rolheiser, Director of the Center for Teaching Support and
Innovation, University of Toronto

Professor MargarePricel YR . SNNE hQ52y 2@l ys> 'Y 1{YS
Brookes University

Beverly Hamilton, Academic Initiatives Office, University ofdatn

Dr. Matthew Bronson, Director of Assessment, Dominican University,
California.

In addition to the above members of the reference group there are at least another

21 senior academics who have formed parPaffessor Scad@d y S g2N) | YR 6K
have beerconsulted on how to secure the impact of the project. (full list available

on request). He has also either joined or helped to establish networks through

which the project can be disseminated. For example:

T

He hagplayed animportant rold y G KS Sadl of AaKYSyid 2F ! d
Higher Education Private Providers Quality Network (HEPPQN) and the

training of its leaders.

IS KFa 0SSy I aSyA2NJ FROA&A2NI (G2 ! dza (NI f .
Network (PRAN) and assistwith the developmeat of apilot of a national

clearing house on assessment in higher education by Education Services

Australia (ESAInd Higher Education Services (HES).

He is anember ofthe newly formed AustraliaBducation, Practice &

Employability Network.

Throughoutthe Fellowshp Professor Scothas also engaged with OLT in various
ways, including:

1.
2.

OLT side event Universities Australia conference 2015.

Invited assessor OLT projects in 2015 and reflection of his Fellowship in a
range of the 2016 priorities for commiesed projects including: assuring
academic standards, designing learning and employability skills for the future.
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3. Requested adviser to existing OLT projects on employability

1 eSage project (Curtin)

1 Bond graduate employability project

1 Reference group andwide range of invitations to be an adviseron OLT
projects ¢ for example the Flipping the classroom project (University of
Adelaide).

Attendance at each of the OLT L&T awards ceremonies.

Attendance at the BHERT summits at the invitation of OLT.

6. InvitationF N2Y h[ ¢ G2 0SS 2y |y SELSNIA&AQ LI ySt
national conference and to present on the Fellowship outcomes.

oA

A significant aspect of impact is thatofessor Scothas an international academic
presence as an author. He is ranked intbe 3% of researchers for hits on the
website academic.edu which places him nicely to having a sustained impact on
higher education globally. One instance of his istgArough academic.edu is the
particularly high number of downloads of the white papeug&ation Plus produced
for the US National Deep Learning Consortium. His books and publications
promoting the Fellowship outcomes are:

1 Fadeeva, Z, Galkute, L, Mader, C & Scott, G (2014): Sustainable development
and quality assurance in higher educati®algrave McMillan, London & New
York.

1 Fullan, M and Scott, G (2014): Education Plus, White Paper, National Deep
Learning Consortium, Washington, US.

1 A 40 minute video of the key themes from the workshops has been produced
and is available for viewing ohé UWS YouTube site at:
http://youtu.be/26dOWrG1nf8

1 Invitation to produce a book for Stylus on the area with Professor Marilee
Bresciani San Diego State University and to discuss the use of the frameworks
produced and endorsed during the Falvship with the CEO of the Wuncil
of HE Accreditors (CHEA).

Concluding Commentary-the extent to which the broad aims
of the National Senior Teaching Fellowship have been met

Professor Scott has madeHgrculean effortin conducting this project He has met
the expectations of a National Senior Fellow several times over. He has in fact
provided me a detailed document mapping the impact and outcomes of the project
against the broad aims of the National Senior Teacheltpwship program. Much of
this information is presented elsewhere inthe Report and this Evaluatdrsimply
list the broad aims of The National Teaching Fellowships below (slightly edited) and
provide crosgeferences to evidence in the Report andfvaluation.
1 ldentifies an educational issue across the higher education system and
facilitates approaches to address these issues.
1 Devises and undertakes a significant program of activities that will advance
learning and teaching in Australian higher edition.
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http://youtu.be/26d0WrG1nf8

1 Stimulates strategic change in higher education institutions. See comments
above regarding impact.

1 Raises the profile of learning and teaching in higher education and the
prestige associated with the pursuit of excellence in teaching.

1 Showsleadership in promoting and enhancing learning and teaching in higher
education and exploring new possibilities.

1 Establishes and builds on national and international partnerships in learning
and teaching in higher education

1 Fosters national and internathal collaboration and collegial networking for
sharing research, innovation and good practice in learning and teaching.

1 Contributes to the growing community of scholars in higher education
learning and teaching.

7 Contributes to various OLT events

From my point of view the distinctive contribution of the Fellowship has been to

LINEBARS | FNIYSE2N] F2N GKAY{AYy3I | 62dzi WTA
aset of strategic and practical initiatives for academic managBrsfessor Sca® a

focus on program level outcomes (not just isolated uniievel ones) and on

‘powerful’ assessment are distinctive themes emerging from the Fellowstap.

ONBI A @St e g 3Q WYaFA il K SW Bthr@&ghhisdzdiatiod) LIdzNLI2 & ¢
of powerful asessments. In my view these are the type of assessment activities that

KIS WTFAOGYySaa 27F LzNLR Br@eQsorbda® d (2 WFZRY 3 KS A NJ
concern with how to manage change in this area is testimony to his holistic view that

ideas for changare, of themselves, inadequate without the individual and

organisational capacity to implement change.
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Appendix3

Professional and graduate capabilitygfmework

One of the challenges faced when seeking to ensure that higher education programs fodigs on t
capabilities that count (the Impactdimension in the Quality and Standards Framework outlined in
Diagram 2) is the absence of a validated, proven capability framework to ensure that inputand
feedback from successful practitioners, employers and otlegr &takeholders is comprehensive.

Below is a professional capability framework validated in studies of successful graduates in nine
professions along with studies of educational leaders in schools, VET and Higher Education. It
distinguishes between capalities and competencies.

It can be used when seeking to identify, validate and cluster the prodesxei learning outcomes
deemed relevantin each degree or diploma, using peer review and taking into accountthe input from
a wide range of university andaternal reference points.

In the tables which follow the diagram the specific capabilities validated in all these studies are
presented as a series of factor analysed-sahles. Every study undertaken to date identifies generic
and rolespecific competacies (skills and knowledge) as being necessary but not sufficient for
effective early career performance.

WESTERN SYDNEY
UNIVERSITY

W
Professional capability framework

Capability

Interpersonal Cognitive
Capabilities Capabilities

Role-specific Competence
Competencies

Personal capabilities

Table 1 presents the scales and items developed to provide measurement of the domain of personal capability.
CKA& FaLwsSold 2F GKS LINY OGAGA2ySNRa O LI -awarerfessg A a YI R
Decisiveness and Commitment.
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Table 1 Personal capability scales and items

Scale Iltem

Self Awarenesg Deferring judgment and not jumping in too quickly to resolve a problen
& Regulation

Understanding my personal strengths and limitations

Being willing to face and learn from my errors

Bouncing back from adversity

Maintaining a good work/life balance and keeping things in perspectiv
Remaining calmunder pressure or when things take an unexpected tu

Decisiveness | Being willing to take a hard decision

Being confident to takealculated risks
Tolerating ambiguity and uncertainty

Being true to one's personal values and ethics

Commitment Having energy, passion and enthusiasm for my profession androle
Wanting to produce as good a job as possible

Being willing to takeesponsibility for projects and how they turn out
PA willingness to persevere when things are not working out as
anticipated

Pitching in and undertaking menial tasks when needed

Interpersonal capabilities

¢lroftS v LINBSaSyita GKS aortSa FyR AGSya RS@St 2LISR G2 |
capabilities. This has been distinguished into two subscales: Influencing and Empathising with others.

Table 2 Interpersonal capability scales anilems

Scale Item
Influencing | Influencing people's behaviour and decisions in effective ways
Understanding how the different groups that make up my university oper
and influence different situations
Being able to work with senior staff within aflgyond my organisation
without being intimidated
Motivating others to achieve positive outcomes
Working constructively with people who are ‘resistors' or are ever
enthusiastic
Being able to develop and use networks of colleagues to solve key wogek
problems
Giving and receiving constructive feedback to/from work colleagues and
others
Empathising| Empathising and working productively with people from a wide range of
backgrounds
Listening to different points of view before comingto a decision
The ability to empathise and work productively with people from a wide
range of backgrounds
Being able to develop and contribute positively to tedased programs
Being transparentand honest in dealings with others
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Cognitive capabilities

Table 3 presents the scales and items developed to provide measurement of the domain of cognitive capability.

¢CKAA FALISOG 2F GKS LINI OdAdGA2ySNXOa OF LI o6AfAGE A&

Diagnosis, Strategy and Flexityil§: Responsiveness.

Table 3 Cognitive capability scales and items

Scale Item
Diagnosis Diagnosing the underlying causes of a problem and taking appropriate action
address it
Recognising how seemingly unconnected activities arelinked
Recognising patterns in a complex situation
Being ableto identify the core issue from a mass of detail in any situation

Strategy Seeing and then acting on an opportunity for a new direction

Tracing out and assessing the likely consequencastafnative courses of action
Using previous experience to figure out what's going on when a current situaf]
takes an unexpected turn

Thinking creatively and laterally

Having a clear, justified and achievable direction in my area of responsibility
Seeing the best way to respond to a perplexing situation

Setting and justifying priorities for my daily work

Flexibility & | Adjusting a plan of actioninresponseto problems that are identified during its
Responsivensg

Makingsense of and learning from experience
Knowing that there is never a fixed set of steps for solving workplace problen

Aggregated results of studies of successful early career graduates in nine professions

Table 4 presents (inrank order) the 12 itentsacting the highest importance ratings in the
ddz00S&aaFdzf 3INI Rdzk 6S&aQ NB&ASHNOK 2dzi -2F (KS ¥Fdzf ¢

What is noteworthy is that only one of the top 12 ranked items concerns generic or role specific
competencies. Ae other 11 are made up of 5 specific capabilities from the personal domain; 4 from
the Interpersonal domain and 2 from the cognitive domain. Our research has demonstrated that each
of these is both assessable and learnable, especially if directly gices fo workbased placements,
simulations and in dilemma based tasks.

Table 4

Top ranking capabilities from studies of successful graduates in 9 professions (top 12/38in rank
order)

Being ableto organise work and manage time effectively (GSK)

Wantingto produce as good a job as possiblegP

Setting and justifying priorities for my daily work$g

Being ableto remain calm under pressure or when things take an unexpected t&A)(P
Being willing to face and learn from errors and listen openly tolieek (PSA)

Being ableto identify the core issue from a mass of detail in any situatibn (C

Being ableto work with senior staff without being intimidated-()P

Being willing to take responsibility for projects & how they turn ouQP

ONOOA®NE
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9. Being abletadevelop and contribute positively to teatmsed projects (HE)
10. A willingness to persevere when things are not working out as anticipatey (P
11. The ability to empathise and work productively with people from a wide rang of backgrod
(IP-E)
12. Being abled develop and use networks of colleagues to help solve key workplace proble
(IP-1)
Code
P-SA: personabelf awareness;-P: personaliecisiveness;: personatommitment
IP-1: interpersonaiinfluencing; | PE: interpersonakmphathising;
GD: cognitie-diagnosis; €S: cognitivestrategy; GF/R: cognitiveflexibility &
responsiveness

These align closely with the results when the specific dimensions, subscales and items in the graduate
and professional capability framework have been used tofgetiback from employers (Table 5).

Table 5
Capabilities rated greater than 4/5 on importance by 147 Western Sydney employers

Personal capabilities
A Willing to learn from errors; calm under pressure; perseveres; responsible; wants to do
good job; ethichpractitioner; sustainability literate; adaptable; knows own strengths/
weaknesses; can defer judgement; pitches in; has sense of humour & perspective

Interpersonal capabilities
A Empathyc can work with diversity; listens; networks well; teggtayer;communicates
effectively; understands organisations; not intimidated

Cognitive capabilities
A Can set priorities; sees key point; diagnostic not fixed approach; can adjust plans in prz
independent thinker; creative & enterprising

Generic skills & kneledge
A can organise and manage workload:; effective user of IT; effective ataelfiged learning
and professional development; sustainability literate

What is particularly noteworthy is how closely these top ranked capabilities align with those allocated
most importance by university learning leaders in our 2068ming leaders in times of changedy.
The top ranking items for these HE leaders aregiv Table 6.

Table 6 Top 12 highest ranked capabilities for HE Learning Leaders
(rank order in brackets)

El (Personal) Intellectual

A . SAy3a (NHzS G2 2y S( A Identifying from a mass of information
ethics (2) the core issue or opportunity in any

A Remaining calmunder pressure or whe situation (8)
things take an unexpected turn (3) A Making sense of and learning from

A Understanding my personal strengths 4 experience (9)
limitations (5) A Thinking creatively & laterally (11)

A Energy & passion for L&T (7) A Diagnosinghe underlying causes of a

A Admitting to & learning from my errors problem & taking appropriate action to
(10) addressit(12)
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El (Interpersonal) Skills & Knowledge
A Being transparent & honest in dealings A Being ableto organise my work &
with others (1) manage time effectively (6)
A Empathising and working productively
with staff and dher key players from a
wide range of backgrounds (4)

Di stinguishing between capability’ and competence
A brief distinction between capaliy and competence (which aligns with the 'five circle' framework

and the scales above) is givenin my article in the South African Journal of Higher Education, Vol 27,

no 2,2013: 2831

WLEG Aa AYLRNIOFYG (2 RA&GAy Idonpetenced, Sditied Sgoftetl Ksed G SNIVa U
interchangeably but incorrectly:

Whereas being competent is aboutdelivery of specific tasks in relatively predictable circumstances,
capability is more about responsiveness, creativity, contingent thinking and griowtd atively

uncertain ones. What distinguishes the most effective (performers) ... is their capabilifyarticular

their emotional intelligence ... and a distinctive, contingent capacity to work with and figure out what
is going on introubling sifitions, to determine which of the hundreds of problems and unexpected
situations they encounter each week are worth attending to and which are not, and then the ability
to identify and trace out the consequences of potentially relevantways of responalithg ones

they decide need to be addressed ... While competencies are often fragmented into discrete parcels
or lists, capability is a much more holistic, integrating, creative, multidimensional and fluid
phenomenon. Whereas most conceptions of competreoncentrate on assessing demonstrated
0SKIF @A2dzNBE ' yR LISNF2NXI yOSs OFLI oAt Al Aad Y2NB | 62dz
(Scott, Coates and Anderson 2008, 12).

And, as Stephenson (199232 concluded some 20 years ago, capability depends '... much more

on our confidence that we can effectively use and develop our skills in complex and changing

circumstances than on our mere possession of these skilbspability is notjustabout skillsdn

knowledge. Taking effective and appropriate action within unfamiliar and changing circumstances

involves judgments, values, the seldnfidence to take risks and a commitment to learn from the

SELISNA SyO0SQo

[ SAGSNI onnmMno Ay KRE&E RNF FRI NRBEX OO BY WS NRYWES alAy2R OF LI ¢
O2YLINBKSyaA @S FyR RSGFIAESR Fyrteara 2F GKS | NSFo | S
ounnny K2 02YYSy il I #ypidallycdhseiné with fitvesdSal Buypas8 (ord A &

getting the jobright), capability infers concern also with fithesfpurpose (or making judgements

Fo2dzi GKS NARIKG 2206 (2 R20é oOLMOLOI | 3AFAY &adaA3SadArAy3d |
typically captured in most notions of competence. Nevertheless, in all these accounts the capable

practitioner is also expéed to be functionally competent, while also being aware of the limits of his

or her competence; and potentially how to overcome themA y + y& 3IA GBSy aAddz2 GA2yQ O]
pgs 78).
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Appendix4

Additional examples otliliemmabased assessment

Practicun in Teaching

The supervisor is briefed on the top 12 ranked capabilities from studies of successful

early career teachers and asked to identify a time during the practicum when the

student being supervised is confronted with a dilemgna forked road sitation

GKSNE UGUKSNB A& y2 Of SINE WNARIKIQ gte& (G2 NB
and how well the person being supervised handled the situation, using the top 12

capabilities as an assessment framework. The student teacher is then asked to take

thS & dzZLISNIA a2NDa FSSRolFO]l FYR O2YLI NB Al GAl
happened and how well they handled the situation again taking into account the key
capabilities and, from this, to write a comparative essay. This is submitted for

assessment againatrubric discussed in class before the practicum period got

underway. (Bloxham,.5 H nSix @ SNBVA T & A gides padleldaaplesS)y G Q

Engineering

An early career engineerRosemary (not her real name)has been working

successfully over the pveous 3 years since graduation in a large construction firm.

¢tKA&a RI®& &akKS Aa G2 | 002YLIye (GKS FANXYQa as
by-pass the company is building around a regional town. They know in advance that

there is considerable publigpposition and are greeted by a very angry audience.

The senior partner presents a series of slides on the proposed construction showing

that all that is proposed is fully compliant with all the regulations. However, this

does not placate the audience.

Emgineering students undertaking the assessment task are asked to say what, if they
were Rosemary, they would do to resolve the situation and why. They are then given
an outline of what Rosemary didat a tea break she quietly approaches some of the
most vociferous members of the audience, gives them her card and says it would be
great if she could talk privately after the meeting so she could hear directly from
them what is going on. This establishes that the mayor is a keen ornithologist and
there is a fbck of rare birds that nest in one of the small patches of forest that will

be felled to make way for the Byass. A diversion around this is negotiated and the
by-pass project proceeds. For assessment students are to compare and contrast
their strategywil K w2 a3 SYF NEQa YIF1Ay3 NBFSNBYyOS G2 F
identified in studies of successful early career engineering graduates.
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Appendix 5

Profile of completed Fellowship W orkshops and Meetings

Workshops
Workshop group/date Number of Roles represented
participants
1. University of the South Pacific 50 Deans, A/Deans, Snr Quality, L&T trainers, HoPs
Fiji, 9th August 2014
2. Avondale College #5Aug 41 Deans, HoSs, Course convenors, Chair Ac Board, sn
2014 lecturers
3. Western Sydney University'® 30 PVC, Deans, A/Deans, HOPs, HoSs, Evaluator, OLT
September 2014 mgrs.
4. National Peer Assessment 90 DVCs, PVCs, Exec Officers from disciplinary network
Network NSW state Meeting OLT Fellows, Directors L&T, HoPs, NSAI leaders fror
18 September 2014 35 HEls
5. Copernicus Network 100 A/Deans, course coordinator, ESD Leaders from 52
Conference Prague 3 Oct 2014 European Universities in the network
6. University of Gloucestershire, 20 Heads of Department, studentleaders
UK 10 Oct 2014
7. Ontario Council of Universities 140 Provosts, A/Provosts, Deans, Heads of Department,
Learning Outcomes Symposium A/Deans, OCU CEO, University Presidents
17 October 2014
8. San Diego State University-23 20 Department Chairs, Directors Entrepreneurship &
24 October 2014 Mindfulness Centres, ICorps leader, Alumni leaders,
Program QA team
9. World Conferenc®ecade of 80 UNU Executive, Deans, A/Deans, CEO of IAU, RCE
Education for Sustainable University Leaders from 60 countries
Development Nagoya 9 Nov 14
10. National Employability 100 Program leaders, Deputy Deans, Industry Accreditati
Forum RMIT Melb 27 Oct 2014 Bodies, PVCs, DVCs, successfulgraduates
Universities and private providers
11. National HE Assessment 150 DVCs, Provosts, TEQSA Commissioner, MgkTQ
Networking Forum 12 Nov 2014 ACPET, private providers and A/Deans HoPs from 3(
universities, Chris Rust ASKe UK.
12. Ako Aotearoa Academy 85 HE teaching excellence winners, Ako Board Memberg
Symposium 46 December, Director/Staff from all NZ Universities and Polytechnig
Wellington
13. Tasmanian \Wrkshop UTas 6 58 A/Deans, Heads, coordinators in a wide range of
Mar 2015 programs PVCs, Registrar, Snr Staff from private
providers like Tabor
14. UA Side Event 13 Mar 2015 70 DVCs, PVCs, Deans Network heads, L&T coordinato

HoDs, from universities and private provider networkg
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15. ACT Workshop, University of
Canberra 18 march 2015

16. COPHE national workshop 3
Mar 2015 Sydney

17. ICT A/Deans national
workshop
Canberra 9 April 2015

18. 2015 Practicbasededucation
summit Sydney 186 April 2015

19 South Australian Workshop
University of Adelaide 23 April
2015

20. Victorian Workshop, VU
240 April 2015

21 Queensland Workshop, QUT
270 April 2015

22 Queens University Canada 4
May 2015

23 Wifrid Laurier University
Canada 8 May 2015

24. University of Windsor 12
May (2 groups)

25 WindsorOakland L&T
Conference keynote & workshop
14 May 2015

26. WA State workshop ECU 28
May 2015

27. NSW State Workshop UWS 4

50

35

38

52

60

61

96

43

120

50

85

52

42

Deans, A/Deans, HoPs, L&T staff from University of
Canberra, UNSW (ADFA), CSU (Goulbni, ANU

Directors, CEOs, Academic Board Heads, Program
directors from Moore College, Institute of Auditors,
Endeavour College, Excelsia, college of Law, Tax
Institute, Governance Instite, Top Ed, Group Colleges
Australia, Navitas, Broken Bay Institut€pllege of
Theology, UofW College, Blue Mntns Int Hotel Schog
Melbourne Institute of Technology, Kaplan, SIBT

A/Deans, HoPs, Directors L&T, Chief Scientist, TEQS
Standards Panelist; Professors ICT, ACDICT preside
UA

DVCs, PVCs, Directors L&KT Professors of HE,
Program Heads, Ed developers from Australia, NZ,
South Africa, Norway, Thailand

DVC, PVC, Dep Deans (L&T), A/Deans, HoPs, Desig
Directors, in a wide range of FoEs from Uni SA,
Flinders, University of Adelaide, University of
Newcastle ad Tabor College

Provost, PVCs, Deputy PVC, Dep & Assoc Deans,

HoPs, Directors L&T, College Principals, Prog Desigr
Teams in a wide range of FOEs from Deakin, RMIT, L
Trobe, CQU, Griffith, Swinburne, Melbourne Uni, VU,
Kaplan, Tabor, AIAs Comp Medicine,d3ign Academy

P\Cs, A/Deans, HoSs, HoPs, Directors L&T in a widg
range of FOEs from QUT, UQ, CQU, USQ, USC, JCU
ACU, Uni Wollongong, Kaplan, Qld Conservatorium @
Music, ACPET, Study Group, Qld College of Teachet

Provost, ViceProvosts, A/VP, Deans, His, University
Librarian, Head IT, Academic Program Leaders, Stud
Leaders

Provost, A/VP, Head L&T, Deans, A/Deans, Program
heads from WLU, University of Toronto, Uni of
Waterloo, Nippising University, University of Guelph,
York University, McMaster Uniersity, Bloorview
Research Institute

Deans, A/Deans, Directors of CLT and staff, HoDs frd
across the Uofw

Provosts, A/Provosts, Deans, A/Deans, HoDs, HoPs.
Directors of T&L from 16 Canadian & US Universities

PVC, Deans, Directors of Program and L&Er@res,
A/Deans (L&T) from UWA, Curtin, ECU, Notre Dame,
Murdoch & private providers including Montessori
Teacher Education, Stanley College & the Engineerin
Institute of Technology

A/Deans & Directors (L&T); HOPs & HOSs; Exec
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June 2015

28. National Engineering

Empl oyersd work
Zealand Tertiary Education
Commission & IPENZ

gh June 2015 Wellington.

29. TEQSA Private Providers
Workshop 30 June

30. HERDSA: Joint workshop on
developing responsive, adaptabl|
& employable graduatggideo)
July 2015

31 University of Wollongong
Workshop & Keynote L&T
conference 2@1 July 2015

32 Engagement Australia
Conference Keynote

33 Moore Theological College

34. Southern Cross University
Gold Coast campus

35 James Cook University 11
Aug 15

36. Charles Darwin University
NT workshop (Darwin & Alice)
14 Aug 15

37. HERGA Conference 2015
keynote 224 September 2005
University of Adelaide

38. NZ Academic Quality Agency
conference keynote 201551
October 2015

39. NZ National L&T Canference
keynote 2dOctober 2015

40. Navitas Professional

Institution Leadership

40

80

40

90

80

20

22

50

48

105

36

210

30

Director Australian Cl oDeans of ICT from UNSW,
Macquarie University, ACU, UWS, University of
Sydney, Kaplan, Avondale, Australian College of
Physical Education, Australian College of Theology,
Alphacrucis College, CQU, UTS, University of
Newcastle, SCU

CEOs, Senior EngineerRegional Managers, Directors
from NzZéds major Civil, C
Environmental, Infrastructure, Aeronautical, Systems
Clinical, Manufacturing, Mechanical,
Telecommunications, Food Engineering Companies
along with the CEO and senior managewstf IPENZ,
Business NZ, the NZ TEC, the NZ Board of Engineeri
Diplomas and ITPs

Academic Directors & Deans from 30 Private HE
Providers from around Australia; TEQSA staff

Directors of Learning & Teaching in HE, A/Deans,
Heads of Program, relevant PVC&.DVCs

DVC, PVC, A/Deans, Heads of Progam & School, L&
Director and staff (over 2 days)

Kwong Lee Dow, Executive of E.A., Deans, A/Deans
University Program Coordinators, Engagement Staff

College CEO, Director of Academic Programs, Regis
academic subjectleaders and department/program h

DVC, Director L&T, Chair Academic Board, Deputy
Deans, Course coordinators, SCU Assessment Work|
party members

DVC, Deans, A/Deans, Heads aft®ol and Program,
CLT Director and Staff, Professional staff, including
those from the careers centre

PVC L&T; A/Deans; Program Heads from
Environmental Science, Law, Foundation Studies,
Nursing, Social Work L&T staff; Accreditatioheam

DVC, PVC, DeansA/Deans L&T, Directors of L&T,
Program Coordinators, HRD leaders, university
librarians from all South Australian Universities plus
USP, USQ and a range of private providers & RTOs.

DVC(A); AQA Director; quality managers/directors all
NZ Universities; Resident of the NZ HE Students Unig
Directors of L&T; program leaders; policy directors;

indigenous HE leaders

All NPI Heads of School & Deputy Heads of School;
program coordinators and Dean of L&T
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development 8October 2015

41 University of the Sunshine
Coast NSTF and Leadership
workshops 13014 October 2015

42 University of the South
Pacific 10-13 October 2015

43 ISSOTL Conference keynote
Melbourne 2630 Oct 15

44. HE Private Providers Quality
Network Keynote

45. HE Quality and compliance
forum keynote

46. Southern Cross University
Coffs Harbour & Lisnore 1819
Oct

47. University of South Australia

48. Australian College of
Theology 34 Dec 2015

49. ASKe UK Assessment Centr
Oxford Brookes University 13 Ja
2016

50. UK workshop hosted by
University of Gloucestershire,
Jan 1415 2016

51. Inaugural public lecture at the¢
new University of Gibraltar 18
Jan 16

52. Charles University Prague
Mon 25 Jan 2016

53. AngloAmerican University,
Prague Tue 26 Jan 2016

54. Leuphana University,
Luneburg, Germany 28 Jan 2016

45

50

400

40

140

45

30

49

25

40

15

12

10

Deans, A/Deans, Director L&T, progracoordinators,
directors of student support and transition programs

DVC (A); DVC (Res); Deans; A/Deans; Program Heal
Student support directors; graduate students

DVCs; PVCs; Deans; L&T Directors; Heads of
Department, School and Program from UK, Nth
America, Europe, East Asia

Presidents, Vicé’residents, Quality Managers from 12
key private HE providers along with OLT fellows,
TEQSA

DVCs, P\Cs, Directors of L&T, OLT Fellows, TEQSA|
staff, managers of quality

Chair of Academic Board, L&T Director andest,
A/Deans and Program Heads

Dean, A/Deans, Heads of Program, Directors of L&T
from health sciences, nursing, OT, dietetics, pharmag
science, engineering, business, education, arts

Principals, Viceprincipals, Program heads, Directors §
A/Deans, qudtly management staff from Melbourne
School of Theology, QId Theological, Christ, Mary
Andrews, Morling, Maylon, SA Bible, Regent and
Ridley Colleges, Vose Seminary, Brisbane School of
Theology and the ACT secretariat

Margaret Pierce Director ofASKe & Bgr Donovan
Program Head (2 hour benchmark meeting)

Program leaders and directors from University of
Gloucestershire, University of Worcester, London
College of Fashion, University of Manchester, Trinity
Davids, Wales and the University of Plymouth.

U of Gb VC, Exec Directors, Deans, Heads of Schoo
Chair and members of Board of Governors, Director
General of Education, Academic Board, Doctoral
students

Director, Asssociate Director, Staff of the Charles
University Sustainability Institute & Copeous
Secretariat

Provost, ViceProvost, Assessment & QA team

Director, Deputy Director, Staff of the Leuphana cros
university sustainability programs. Chair of Copernicy
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55. University of Zurich29 Jan
2016

56. University of Toronto 2 Feb
2016

57. MIT 4 Feb 2016

58. Harvard 5 Feb 2016

59. Simon Fraser University 9
Feb 2016

60. Portland State University 10
11 Feb 2016

61. Dominican University,
California 12 Feb 2016

62. San Dieg@tate University
1516 Feb 2016

63. Arizona State University
18 Feb 2016

64. Maricopa College System
19 Feb 2016

65. California State University,
Northridge, Los Angeles
22 Feb 2016

Total number of participants

22

85

15

40

10

25

14

30

3701

EfS leaders from Swiss Universities and NGOs.
President s | eader of su
the UofZ European EfS leadership program.

Director, deputy director, staff of the UofT centre for
teaching innovation; applicants for the UofT powerful
assessment grants; program directors from all UofT
degree areas

Director MIT learning lab; director, executive director,
staff and students leading the new MIT whofe
university sustainability strategy

Evelyn Hu Harvard Professor on Natexhnology and
physicsi re Harvard Innovation Lab & Olin College of
Engineering invention programs

Provost, head of L&T Centre, deans, faculty
development officers, professors, program leaders,
support directors, SFU student sustainability leaders

Provosts; Capstone emdinators; innovation incubator
directors; Director & staff office of academic innovatig

Director of Assessment; Deans; program leaders;
academics; professionalsupport coordinators

Dean of UG studies; Director L&T: A/Deans Health,
Creative Arts, Busiass, Education; student directors

Snr VP; Director ASU sustainability; Snr VP student
services; ViceProvost UG Ed; VicdProvost Student
Services; Dean of Sustainability; Director Global
Institute for Sustainability; 7 sustainability students

Vice-Presicent Academic, Directors of L&T, Director
System Development; Heads of department & progra
sustainability staff and faculty (Maricop with 250,000

students is one of the largest college systemin the U

President, Director of Sustainability, Professdrs o
Marketing, Arts, Engineering entrepreneurship, AV
Educational Technology, Program heads.
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Interviews/Meetings on the Fellowship

(International sector leaders/heads of Peak Bodies used as a reference group on the

Fell owship6s prioadditenstesthe &ay datiooal referenocesgsoup members
Kerri-Lee Krause, Denise Kirkpatrick, Sara Baovlark Freeman, Jane Fernandez and

Denise Chalmersand international reference group members like Michael Fullan (Canada)

and Marilee Bresciani (USA)

Person(s)

Role/Organisation

Date

Daniella Tilbury

Clemens Mader

Ron Barnett

Margaret Pricel/ B

Will Naylor
Sally Brown & Phil Race

Phil Levy

Arshad Ahmad
Maureen Mancuso
George Kuh

Marilee Bresciani

Dzul Razak

Ralph Wolff

Murray Johnson

Peter Coolbear,

Suzi Hewlett, Di Weddell, Ben
Johnson, Virginia Hart, Andrew
Taylor, Lyndal Groom, Val
Braithwaite, Belinda Probert

Professor Emeritus Michael Fullan,
ocC

Professor Pat Rogers,

Murray Johnson & Judy Zhang

Seth Campbell & Murray Johnson
(TEC); Brett Holland (Lightning
Lab); Prof George Benwell (Otago)
Prof Peter Boxall (Auckland);

Vice Chancellor University of
Gibraltar

Chair, Copernicus Network of 52
European Universities

Professor Emeritus London Instituts
of Education

Leaders ASKe UK HE Assessment]
Centre Oxford Brooks University

Deputy Director UK QAA Glouceste

Principal Fellows HEAI HE
Assessment, Newcastle

Deputy CEO, UK HEA, Sheffield
VP T&L, McMasterUniverdy
President T&L Canada

National Institute for HE Learning
Outcomes Assessment USA

Professor of HE Leadership &
Assessment San Diego State
University

President of the International
Association of 600 Universities

Immediate Past CEO of Western
Association of Schools & Colleges,
San Francisco

Senior Manager NS TEC
CEO Ako Aotearoa

Roundtable on quality in Australian
HE i discussion with senior Federal
Department of Education staff

Adviser to the Premier of Ontario or]
Education

Canadian 3M Mtional Teaching
Fellow, A/Vice-President WLU &
former president of the Society for
T&L in higher education

Senior Policy Advisers NZ TEC
NZ Entrepreneurs & Business Dean

2 October 2014 &
18 January 2016

6 October 2014 &
27 January 2016

8 October 2014

10 October 2014 &
13 January 2016

11 October 2014
12 October 2014

15 October 2014
17 October 2014
17-18 October 2014
2324 October2014

5 November 2014

25 November 2014

5 December 2014

6 December 2014

4-6 December 2015
22 January 2015

1 May 2015, 1 Oct
2015, 1 Feb 2016

6 May 2015

8 June 2015 a.m.
8 June 2015 p.m.
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Candace Kindser (Palantir);
Samantha Seath (EDANZ)

Chris Wheelahan

Heather Kirkwood

Andrew McAuley

Denise Kirkpatrick

Sally Kift, Robyn McGuiggan
Sharon Bell, Martin Carroll
Robyn Shreeve

Peter Coolbear

Kylie Readman

Derek Armstrong & Richard Coll

Di Weddell & Paul Corchoran

Michael Fullan

Margaret Price & Berry Donovan

Michael Fullan

Peter Englent
JeanMarcus
John Fink

Sona Andrews

Rowanna Carpenter

Marilee Bresciani

Linda Lujan

Christine Wilkinson

Dianne Harrison

Helen Cox

Executive Director, Universities NZ
NZ Academic Quality Agency

DVC,
DVC,

Southern Cross University
Western Sydney University
DVC, PVC (ER), JCU

DVC, PVC, CDU

Executive Director WSITAFE
Executive Director Ako Aoetearoa
Director of L&T, USC

DVC Research & DVC Academic
University of the South Pacific

Head/Deputy Hea®LT

Head US National Deep Learning
Consortium

ASKe UK Assessment Centre Oxfor]
Brookes University

NPDL/member international ref
group
President Quest University Canada

A/Director Sustainability Ed UBC

Vice-President Research &
Partnerships Portlan8tate
University

Provost Portland State University

EPortfolio coordinator of uni studieq
Portland State University

Professor of PSE SDSU; US HE
accreditor; quality auditor

Director of System development
Maricopa State System (one of the
largest collge systems in the US)

Senior VicePresident, Arizona Stateg
University

President, California State
University, Northridge;
commissioner Western Association
of Schools and Colleges
Accreditation Agency

Director Institute for Sustainability
California Stte University
Northridge

10 June 2015
10 June 2015
30 July 2015

4 August2015 & 5
Jan 2016

11-12 August 2015
1314 August 2015
11 September 2015
3 October 2015
1314 October 2015
1923 October 2015
28 October 2015

1 November 2015

13 January 2016

1-2 Feb 2016

7 Feb 2016
8 Feb 2016
10 Feb 2016

10 Feb 2016
11 Feb 2016

5 Feb 2016

17 Feb 2016

18 Feb 2016

22 Feb 2016

22 Feb 2016
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Appendix 6

FlipCurric Website

‘Assuring the quality of achievement
standards and their valid assessment in

Australian higher education’

The 6 ‘Keys’ to flipping
the curriculum and
how to make it happen

FlipCurric has been co-created by learning
leaders in universities and colleges from around
the world. It provides program teams and their
leaders with practical tips, ideas and exemplars
on how to ensure that the quality of our
graduates keeps pace with the rapidly changing
needs and contexts of the 21st century.

The 6 ‘Keys’

Ensuring the fitness of purpose of higher
education learning programs and assessment by
using evidence-based peer review to confirm we
have the ‘right’ (relevant, desirable, benchmarked,
feasible and peer confirmed)

Making it Happen

Good ideas with no ideas on how to implement
them are wasted ideas and change doesn't just
happen but must be led, and deftly.

\ 4

Mapping

Program level
outcomes >
graduates who are
work ready plus

‘Powerful’
Assessment
Tasks

Grading

Fit for purpose
< Calibration

learning methods
and resources

z Key . The effective Leammg
implementation I — leadership
lessons g L - key strategies
Annotated
Netwo_rked What next? resources
learning i
and reading

FLIPCurric is a searchable web-based guide which
brings together practical suggestions and working
examples on both the 6 ‘Keys’ to flipping the curriculum
and how to implement turnaround change in this area
sustainably and successfully.

For further details, please contact Emeritus Professor
Geoff Scott at g.scott@westernsydney.edu.au

WESTERN SYDNEY ﬁ@ <°)
UNIVERSITY e
W 5 Iofﬁce llcr ..
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Endnotes

i This focus builds on the important work undertaken in a range of OLT Fellowships including,in 2013

by Romy Lawson (University of Wallgong) along with a range of other Carrick, ALTC and OLT
projects ower the pastdecade, as well &®m our own studies of successful early career graduates
and research with employers.

il See, for exampleChange mattergScott, 1999),LearninglLeaders in Times of Chan@kott, et al
2008) andTurnaround Leadership for Sustainability in Higher Educd8oott et al, 2012)

i This research and experience is explored in detafidatt (1999), Scott, Coates & Anderson (2008),
Fullan & Scott (@09), Scott, Tilbury, Sharp & Deane (2012), and Scott (2013)

v These include Fadeeva, Z, Galkute, L, Mader, C & Scott, G (804#)jnable development and
quality assurance in higher educatioPalgrave McMillan, London & New York; Fullan, M and SGott
(2014):Education PlusNhite Paper, National Deep Learning Consortium, Washington, US; Scott, G
(2016):Transforming graduate capabilities and achievement standards for a sustainable, future
Western Sydney University, Sydney.

VFor a sample of questns that align with the top ranking capabilities of effective professionals and
local leaders seethe approach adopted by Googlétii://www.businessinsidercom.au/google
laszlebockinterviewquestions20154 and athttp://www.wired.com/2015/04/hire-like-google/ .

vi |tis recommended that this work be linked to the outcomes of existing OLT projects on this issue
like BLASST

iwg Ky {G8SLKSyazy 41 a 5ANBOG2NI 2F GKS w2t {2048

project from 1988.

viii See, for example, the World Economic Forum, 2015; The Council of EupBergan, 2015;
Dodson, 2013; Diab, 2015, Mulgan, 2016

X See Fullan and Scott (2009: pgs&H.

X This focus builds on the important work undertaken in a range of OLT Fellowships including, in
201314, by Romy Lawson (University of Wollongong) along with a range of other Carrick, ALTC and
OLT projects ovahe pastdecade, as well a from our own studies of successful early career
graduates and research with employers.

e 1

xi See, forexample, 1 KS 62 NJ 2F 9f Y2NE omdpTt po 2y Wol O1 6F NR YI LI
Wol O1 61 NR RSaA3IyQ ¢ y2R/ 0WOG23y3&aal Mz@ & @S HEAMFIY YSY 1 Qo

Xi] am indebted to Professor Jane Fernandez, Wasident of Avondale College, for the notion of
ARSY(GATeAY3 GKS WNRIKGAQ 2F FaasSaavSyido

xii See, for examplahe calibration strategies identifietBreeman, M & Ewan, 2014).

Xiv Arts & Humanities, Accounting, Business, Business management, Business Administration,
Marketing, Sports Coaching, Engineering, Engineering & IT, Information Systems, IT and Business,
Journalism Media, Law, Medicine, NursingNursing andnarketing, Public Heath, Heath Pmotion,
Physiotherapy, TheologMinistry, Teacher Education, Higher Education, Higher Education
Transition, Psychology, Clinical Psychology, Social Science, General Science, Biological Science,
Chemistry, Agrialtural Scence, Environmental c&ncesand Work &fety.

Wic2NJ SEFYLX S ' R2f F2 bAO2fl 4% { ®dWd 6HAmMMO AR
X W2 KSy 2yS OFly | 00Saa a2 YdzOK AYyTF2N¥I GAz2Y
andpdzo f A aK (2 G4KS g2NXI R 2ySQa NXIOGA2ya az AvYY
blogs; when the latestopinion column from tidew York Timesr El Paisor the newest viral video
can be spread so quickly to people halfa world away, stmthieir perceptions and feelings, then

Sy
a
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http://www.businessinsider.com.au/google-laszlo-bock-interview-questions-2015-4
http://www.businessinsider.com.au/google-laszlo-bock-interview-questions-2015-4
http://www.wired.com/2015/04/hire-like-google/
http://www.blasst.edu.au/

the laborious, painstaking work of serious, critical thinking often gets sBokt NJO dzA 1 SR Q @

And in his bookDisorderDr. Larry Rosen (2012) notes a range of distinctive psychological disorders
Faa20AFGiSR 6A0GK (GKS dzmAljdzade 2F GKS aYFNI LK2YyS | YR
These includeobsessi@? Y LJdzft aA @S RA &2NRSNJ oO&dedckfprd (2 O2yaidl yif
messages), cyberchondria (the tendency to obsessivelydsajhose by searching the web) and

YI NOAAAAY O6f ABAYy3a €t AFS GKNRdzZAK &a20A1Ff YSRALF aridsSa

xiThere are a number of programmes now available thattenhdaders and potential leaders to

surface and reflect on the tacitassumptions, beliefs and values thatinform their choices when faced

by decisiorY {1 Ay3 RAf SYYlI &d hyS GanankPréiarhmelhCnliand +A Ol 2 NA | Q.
Prospectusutlines the range of activities provided.

wiif §8§5y F2NJ SEI YL SZYANKIER ¢ 94 wR A alidS Irédictipshal we a0 S Q
SYGdSNAyYy3I WiKS S N&ndisPredicKdd oftte ynirisdSihgNdhyr&mizéldNeducation

and traininginstitutions in developing the new capabilities needed in graduates, like aptitudes and
mindsets to invent new jobs and to handle a dynamic labour market, the newtpgseer

(freelancer) economies.

xix Spe, for example, the Western Sydney University MakerSpace program analsfigating

creativity: open innovatiomitiative which operates in partnership with Privdaterhouse Coopers,
Google and Cisco at:

http://www.uws .edu.au/auws/arounduws_home_page/auws_archives/2014/july/instigating_creativi
ty_open_innovation

x Additional examples from CSIRR@lude extended wear contact lenses, aerogard, gene shears,

YAONRGI @S fFyRAY3I a8aidSvyas GKS 62NX RQa FANRG STFSOU
absorption spectrometry, anthe control of rabbits. And itwas academics in Australian uniities

who developed the treatment for ulcers, spray skin, the cochlear implant (bionic ear), penicillin,

the 2 minute AIDS test, the photovoltaic cell, the continuous pressure airflow mask, the scramjet,

solar powered airconditioning, smart plastics;a§ crystallography and the basis of quantum

computing- the quantum bit.

xi For example in Canada the electron microscope and insulin were invented atthe University of
Toronto; and plexiglas was invented at McGill University. Inthe USA itwas Midetr@bped the

world wide web, the transistor radio, the human genome project, email, iRobot, technicolor,
condensed soup, PET scans, open courseware, and identified the link between cancer and genetics
For other US University entrepreneurship and student startup programs see the work of places like
Princeton For the top 25 US College UG programs in enéregurship see:
http://www.entrepreneur.com/slideshow/23733

xxi \We explore this issuein detail in Chapter One of our 2014 bodkustainable Development &
Quality Assurance in Higher Educatigtadeeva, Galkute, Mader & Scott, 2014).

xxii Extensive activity and researchis now underway in this area in higher education, especially but not
exclusively ithe U.S. (Bresciani Ludvik, 201 companies like Google a clear business casein terms
of retention and productivity for developing mindful practitioners has been demonstrated (Tan, 2012).

xivSee, for example, Knudsen & Lemmergraard (2014).

wal ye dzyA SNBAGASE NS y2¢ LINPGARAY3I 3IJdzA RSt AySa 2y
example is the UNSW (20183sessment Toolkiton Assessing Authenticdltys toolkit provides

excellet guidelines on how to design such tasks and lists examples including prbbleed tasks,

structured clinical examinations, scenario based assessment, portfolios, solution focused tasks,

forensic problem solving and video triggers.

xvi See, for example, the work of John Dewey inthe 1930s (1933 and 1938); Kolb in the 1980s (1984)
andin the 1990s by Boud, et al (1993); and Boud & Filetti (1998).

xvi See Fullan and Scott (2009: Chaptet &dership capacity for turnarounggs 97127).
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http://www.cranlana.org.au/about-us/
http://www.cranlana.org.au/webfiles/brochure/142016%20Cranlana%20Programme%20Prospectus.pdf
http://www.cranlana.org.au/webfiles/brochure/142016%20Cranlana%20Programme%20Prospectus.pdf
http://www.csiro.au/en/Research/D61/Areas/Data-for-decisions/Strategic-Foresight/Tomorrows-Digitally-Enabled-Workforce
http://www.uws.edu.au/auws/arounduws_home_page/auws_archives/2014/july/instigating_creativity_open_innovation
http://www.uws.edu.au/auws/arounduws_home_page/auws_archives/2014/july/instigating_creativity_open_innovation
http://www.princeton.edu/main/news/archive/S40/84/68M90/index.xml?section=featured
http://www.entrepreneur.com/slideshow/23733
https://teaching.unsw.edu.au/printpdf/518

xvii These includ€adeeva, Z, Galkute, L, Mader, C & Scott, G (2681i4)ainable development and
quality assurance in higher educatioRalgrave McMillan, London & New York; Fullan, M and Scott, G
(2014):Education PluswWhite Paper, National Deep Learning Consortium, Vifagtbn, US; Scott, G
(2016):Transforming graduate capabilities and achievement standards for a sustainable, future
Western Sydney University, Sydney.

xix These include Professor Denise Kirkpatrick, A/Professor Mark Freeman, Professhe&&rause,
Prdafessor Jane Fernandez, Dr Sara Booth, Professor Sally Kift, Australia, Professors Michael Fullan and
Carol Rolheiser Canada, Professor Marilee Bresciani, USA, Professor Margaret Price and Dr Alex Ryan
(UK), Dr Peter Coolbear, New Zealand and ProfessoaRi¢&oll, University of the South Pacific.

*XThese institutions include: James Cook University, the University of the Sunshine Coast, Southern
Cross University, Victoria University, the University of South Australia, the University Adelaide,
Swinburne Uniersity of Technology, University of Wollongong, University of the South Pacific;
Moore Theological College, Australian College of Theology, Navitas Professional Institute, University
of Toronto, University of Windsor, Wilfrid Laurier University, Queeniw&fsity, Simon Fraser

University, Maricopa College System Phoenix, University of Gloucestershire, University of Zurich,
University of Gibraltar and AKPET Leadership Institute Malaysia.

xxiFor a sample of questions that align with the top ranking cajitsilof effective professionals and
local leaders see the approach adopted by Googlétii://www.businessinsider.com.au/googte
laszlebockinterview-questians-20154 and athttp://www.wired.com/2015/04/hire-like-google/ .

xxi |tjs recommended that this work be linked to the outcomes of existing OLT projects on this issue
like BLASST

waiif G SIIKSYyaz2ys W omMppHOY W LI oAf AlGe | QuRlitylindzl £ A G @&
learning: a capability approach in HEogan Page, London Chapter One: p§s 1
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http://www.businessinsider.com.au/google-laszlo-bock-interview-questions-2015-4
http://www.businessinsider.com.au/google-laszlo-bock-interview-questions-2015-4
http://www.wired.com/2015/04/hire-like-google/
http://www.blasst.edu.au/

